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About the Program

Background
It is well known that children from immigrant families “encounter assimilative policies and

practices that are premised on deficit perspectives of immigrant cultures and languages” (Lee &
Walsh, 2017, p. 191). Many scholars (e.g., Paris, 2012, Ladson-Billing, 2009) emphasized the
importance of supporting culturally and linguistically diverse students so they can sustain their
cultures and languages. Since parents are the main Heritage culture provider for immigrant
children, how much immigrant children can communicate with their parents may influence their
construction of cultural identities. However, the first-generation parents of immigrant youth have
difficulty accessing and understanding second-generation children’s experience in or out of USA
schools due to language barriers and cultural differences. Responding to this demand, we suggest
organizing a parent book club to provide immigrant parents with an opportunity to learn about the
experiences and challenges their children encounter outside their home.

Initial Project

Our first project was with Korean parents, collaborating with Ames Korean School, funded by the
College of Human Science Extension and Outreach at lowa State University. We chose Korean
parents for our pilot because Korea is one of the least diverse countries in the world, and
individuals may have little exposure to an authentic experience of racial, cultural, and linguistic
diversity. However, when Koreans come to the U.S., they experience much diversity, and their
children go to school with children who have different backgrounds. This disparity between first-
generation immigrant parents and their Korean American children may lead to a kind of “identity
crisis” among the second generation of Korean Americans. In other words, children of Korean
parents experience a very different school environment than what they might have had in Korea.
Their parents may not be naturally well equipped to address the cultural differences children may
experience. Through reading stories about diversity and having rich discussions around the
structure of a story book, parents can share their personal experience with others and gain
understanding of the type of new situations their children may experience in school. Throughout
our book club project with Korean parents, we completed two cohort cycles wherein the
participants attended book discussion meetings and collectively created a story of/for Korean
American children. The created books were published as Creative Commons and can be
downloaded at ISU Digital Press. Both of these lovely books display the parents’ love for their
children and their wish to help their children have happy, fulfilled lives, where their differences are
understood and celebrated.
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Asian American Culture and Identity

This is a brief section, using broad strokes to give some background information about
Asian American culture. Interested parties are encouraged to read more deeply on this
topic. We have provided a short list of resources, but your local library has many more.

e Definition: The term Asian American is a relatively new one. Yuiji Ichioka, a pioneer
in Asian-American studies, coined the term in the early 1970s to help unify different
Asian ethnic groups for political strength and study. Nevertheless, the meaning of
the term can be elusive.

o From Teaching Tolerance: https://www.tolerance.org/magazine/summer-
2013/i-am-asian-american

e History of Asian American Immigrants: Prejudice about Asian Americans has
initiated and continued since workers from China immigrated to California for
transcontinental railroad construction in the late 1840s. This negatively fixed image
led to acts of violence and discrimination and resulted in the Chinese Exclusion Act
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in 1882. As the Act banned the immigration of Chinese people into the U.S.,
stereotypes, and prejudice were not limited to them, but also spread to other Asian
Americans (Min, 1995). Since then, Asian Americans were often viewed as an
uncivilized “yellow peril,” threatening the traditional way of life in the U.S. (Suzuki,
2002). With this perspective, Asian immigrants’ contributions to the country, such
as building the transcontinental railroad, were rarely acknowledged. This overt
negative portrait of “yellow peril” continues in the public discourse until the 1940s
(Yu, 2006). Although the Chinese Exclusion Act ended in 1965 because of the civil
rights movement initiated by African Americans, discriminatory laws still existed,
such as prohibiting interracial marriage until 1967, and limiting the number of
Chinese immigrants allowed to the states (Karthikeyan & Chin, 2002).
o More information about the History of Asian Americans:
m List of websites, PBS:
https://www.pbs.org/ancestorsintheamericas/aahistorysites.html

m PBS documentary: https://www.pbs.org/show/asian-americans/

‘?@
S

AMERICANS

m Book: The Making of Asian America by Erika Lee

The
MAKING of
ASTAN

ERIKA LEE

e The currentimage of Asian Americans in the USA and the obstacles:
o Model Minority Myth: The model minority myth has contributed to a misled
belief that Asian Americans are academically high achieving, especially in
STEM areas. The model minority is ostensibly positive, but eventually, it
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narrows and limits Asian American students’ possibilities in academic majors
and careers as well as leaves many Asian American students unsupported.
The most detrimental impact of the model minority myth is that it is used to
create a conflict between Asian Americans and other minoritized groups.
m More to read: https://www.tolerance.org/magazine/what-is-the-model-
minority-myth
e The lowa International Center has lists of many different organizations for
immigrants and refugees. This can be a good place to find cultural information or
organizations that may be a good partner for your program.
http://www.welcometoiowa.org/ethnic-organizations-in-iowa

Rethinking Bilingualism
The United States does not emphasize or support bilingualism in public education. In the
US, being bilinguals are often considered not fluent in English. However, recent research
has found that bilinguals and multilingual have higher brain functioning compared with
monolinguals. We need to change the misconception about bilingualism.
e More to read: https://www.washingtonpost.com/local/education/half-the-world-is-
bilingual-whats-our-problem/2019/04/24/1¢c2b0cc2-6625-11e9-a1b6-
b29b90efa879 story.html
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Planning

This section includes fundamental knowledge and resources to facilitate a parent book
club. This is not a complete list of the baseline knowledge because your particular
organization may contain and require specific community knowledge. We respect the
diverse needs and knowledge base of different communities and encourage you to seek
cultural knowledge in your community that is relevant to your particular group and add
specific knowledge to this list.

An important part of this book club is helping parents read interactively with their children.

What is interactive reading, and why is it important?

Interactive reading is a way to read with children that involves them in the process as
active listeners and responders. Instead of reading a book cover to cover without
stopping, we pause to ask questions, observe, and invite children to participate. (This
information is in a handout for parents).

The PEER sequence is from the work of Dr. Whitehurst (1992), whose research
demonstrated that using this active form of reading increased preschoolers’ language
learning, which led to better kindergarten readiness. However, this approach works for
older children too. Asking open-ended questions and having conversations that link the
book with prior experiences are high-impact practices that support children’s reading.

The PEER sequence is as follows:
PEER Sequence:
Prompt the child to say something about the book or page.
- Ask the child a question about something on the page
- Have the child name an object on the page or talk about something in the story.
This gets them engaged in the story and helps build their vocabulary.
Evaluate the child’s response.
- Is their answer correct? This will help you figure out what information you can
add.
Expand the child’s response by rephrasing or adding a little more information to it.
- Expand on what the child said. This will help to build their vocabulary.
- If the child gave an incorrect answer, help him with the correct answer.
Repeat the child’s response to make sure that the child has learned something from it.
- Have the child repeat your expansion. This, too, will help their vocabulary.
http://www.raising-
readers.org/media/cms/The Dialogic_Reading_Method 1546A5FCB75CA.pdf
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Step What you do Why you do it Example
Prompt Ask a simple question Gives your child What is this?
to start the the opportunity to
p conversation. Avoid engage in
using questions that conversation.
can be answered with
“yes” or “no”
Evaluate | Think about the child’s | Movesalong the | You'reright, it is a
response. Make conversation and | caterpillar! Or, it
E necessary corrections | teachers child looks like a worm
and praise your child! important but it's actually a
information. caterpillar.
Expand Follow answers with Keeps the What color is the
E more questions conversation caterpillar?
moving. Where did we see
a caterpillar?
Repeat Let your child know the | Re-enforces Yes, it's a green
answer is correct by vocabulary caterpillar. The
R repeating it back, or green caterpillar
give your child the wiggles. Can you
opportunity to practice say “wiggles” with
new vocabulary. me?

Adults use this approach to sharing a book with a child. The goal is simple: to let the child
become the storyteller of the book. Then the adult reads less over time. Listen to the child
talk; follow what the child is sharing.

In general, it is helpful to think about reading with children as three stages: before
reading the book, during reading, and after reading.

Before reading

Preview the book before you read it with the group so you can anticipate questions
or reactions.

Practice reading the book through so you can decide where to pause for emphasis
and where to elicit questions, predictions, or reactions.

Note words that children may not know, or places where you might want to ask
questions.

During reading

Introduce the book to the group by pointing out the cover illustration, title, and
author. Invite the children to predict what the book is about, and talk about how the
book might connect to their own experience or to other books they have heard or
read.

Be expressive! Change your voice for different characters, pause and emphasize
important parts.

Allow time for children to study the pictures as you read, make comments, and ask
questions about the story.

Ask children to make predictions about what will happen next.

Point out any words that children may not know and tell them the definition.

Have fun!
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After reading

Talk about how the story might relate to you and/or the children.

Ask if the book made them curious, or ask if children have questions.

End with how much fun it is to read, and how much can be learned from books.
The lowa Reading Research Center has translated the dialogic reading handout
into several languages here: Dialogic Reading: Having a Conversation about Books
We used this handout with the families.

Ochoa and Quiroa (2020) note that Family Literacy programs should provide families with
educational resources about reading with their children to help children academically. At
the same time, Family Literacy programs should value and respect the families’ native
language and culture. Further, researchers recommend that the cultural background
knowledge and heritage language(s) of families should be included in the programming,
communication, resource materials, and books (Friedrich, Anderson, & Morrison, 2014;
McNair, 2013). Research shows that teaching children to read in their first language also
promotes higher levels of reading achievement in English (Goldenberg & Coleman, 2010).

Program Basics and Suggested Schedule

Preparing a Book Club

Before you begin the book club, consider the following.

o Book selection:

o Start with books that are written or translated into the parents’ native
language. This helps to reduce English anxiety that the parents might have.

o First, we chose Korean language books that had content about diversity
(because no Korean books published in South Korea are about Korean
Americans).

o Then, we selected English books that were about Korean-Americans, so that
parents could discuss the particular context that their children experienced.

o Ifthere is a certain myth or misconception of your cultural group, be aware
to avoid the books that may reinforce the misconception. For example, we
tried to avoid choosing all books that described Korean Americans as
immigrants or language learners.

o Be aware of illustrations. Even though the story is authentic, the illustrations
could be distorted. For example, we found the Korean-authored books have
authentic stories, but the illustrations do not correctly show Korean culture
because the illustrators were not Korean.

o If no books are available, look for alternatives like video clips. For example,
it may be difficult to buy books written in a certain language in the US, and
then it is okay to use YouTube video clips instead.

IOWA STATE UNIVERSITY
Extension and Outreach

Page9


https://iowareadingresearch.org/blog/dialogic-reading-having-a-conversation-about-books

o Guest speakers: We invited one or two adult guest speakers who can deliver an
authentic experience as a second-generation individual experience in the U.S. This
is optional but will be helpful if the facilitator of the book club is a first-generation
immigrant.

o Meeting Place: If your organization does not have building space, we recommend
finding a quiet place that your book club group can use regularly. Rather than a
coffee shop or other public place where other people are around and noise can
bother the meeting, a room of the local library or church buildings may be better.

e« Book club leader roles

@)
@)

o

Act as a moderator for the discussion portion

Encourage dialogue by offering thoughts on the reading without sounding
like an authority figure

Allow everyone a chance to share by encouraging people to keep their
comments to less than 2 minutes

Expected questions and suggested responses. For example, in our initial
project, parents had questions about racism. “Is it racism if the teacher
doesn’t want to use the child’s name (pronunciation is difficult)?” “How about
teachers telling students to not use their native language?” Immigrant
parents may not recognize racism, because they are new to the US context,
and may feel it is a part of being new to the U.S.

e Suggested Timeline

Time

Action Plan

2-4 weeks

Book selection and purchase (4 books per cohort)

Prepare a curriculum and material (handout of interactive dialogue,
PEER form)

Recruit participants for Cohort 1 (5-7 people)

Schedule the book club meeting time by discussing with the
participants
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8-16 weeks Organize and run book club meetings (weekly or bi-weekly)

meetings) » Meeting 1: orientation, lecture about interactive reading and

A total of 8 meetings

cultural identity

« Meetings 2~5: book reading and discussion?

o Meetings 6~8: collective story creation and preparation for a
book publication.

o After all meetings: reflection survey

4-8 weeks Request illustrations (if needed)

Publish the collectively created story as a book
Revise and refine the curriculum based on the data for the next
cohort.

First Meeting Guide (60~90 minutes)

1.
2.
3.

ok

8.

Have parents sign in.
Do an icebreaker and/or introductions.
Explain the program. Tell parents that:

o How important their children have access to books that address diversity
and their cultural identity.

o The goals and purpose of the book club, such as understanding their
children’s experience and identity construction and providing them with a
safe space where they can share their thoughts and experiences in their
native language.

Show the books and timeline used in the program.

Hand out the material about interactive reading (dialogic reading) and explain it
through. Take questions and model how to use it.

Hand out the PEER Form (attached at the end) and explain how to use it.
Distribute the first book and model how to read the book with children rather than to
children using interactive reading and PEER Form. Ask parents to fill out the PEER
form using the first book as a practice.

o We recommend asking at least one open-ended question before, during,
and after reading the book. For example, you can ask, “what stands out to
you on the cover image?” before your group starts reading. You can pause
in the middle of the book and ask, “what do you think will happen next?”
Finally, you can ask, “what’s your takeaway from this book?” after reading
the book.

o If a parent does not want to share or complete the PEER form, do not need
to push them to finish. Try to build a comfortable environment and give
enough time to the parents.

Ask parents to read the first book with their children based on the PEER form they
planned by the next meeting and inform them that they will be asked to share their
reading experience with their children.
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Regular Book Reading Meeting Guide (60~90 minutes)
o Greetings. Share how the parents are doing shortly.
o Ask parents to share how they read the previous book with their children. Make
sure all parents share their experiences.
« If there is any question or point that stands out, take time to discuss it.
« Hand out the next book. Read the book using dialogic reading.
o You can use various ways to read a book in each meeting. Some examples
are:
= The facilitator read it aloud (maybe in the first meeting)
= All participants take a turn to read each page
= Play an audio or video that reads the book. When your group reads
an English book, you may try to find a YouTube video or audiobook
that a native English speaker reads. If the parents are afraid of
reading English books for their children, guide them to use multimedia
tools or tell them to let their children read the book for them or with
them if their children can read it.
o Take questions and share thoughts.
e Ask parents to fill out the PEER form and remind them of the homework, reading
the book with their child.
» Be flexible. The parents may be eager to talk about a certain topic, and then the
planned schedule could be delayed. Allow them to share out as much as possible.

Writing a story together:

« The group works together to create a story for their children that reflects the
children’s authentic experience as a second (third or more) generation of
immigrants (i.e.: no animals or space creatures).

o Find volunteers to illustrate the story. Ask parents if they would like to try, or find a
volunteer in the community. A high school student from the community could do
this task!

« Another option would be for the parents to contribute real photos for the project.

Book design, print, and publish
o Blurb: https://www.blurb.com/make/pdf to _book/booksize calculator
m This site provides a convenient free book design app, but the cost of
printing is high. Selling the created books on this site is also available.
o Lulu: https://www.lulu.com/publishing-toolkit
m This site provides a design template for each book size. The cost of
printing is reasonable. Selling the created books on this site is also
available
o Adobe InDesign is a part of the Adobe suite and groups can use it to design
their book.
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o ISU Digital Press: The created book (PDF) can be published through ISU
Digital Press as Creative Commons for free. Other universities also have

this service.

Budget

Each program will likely be different, but this is a list of the expenditures for the pilot

parent book club.

1. Books for the participants (plan for about $10-15 per book)

2. Small refreshments for each meeting (can work with partner or host to provide)

3. Printing handouts (color; ~ $1 per person)

4. Optional (but recommended) printing the books on Lulu.com (plan for $6-$8 per
book, depending on the length & color options)

Other possible expenses:

Hiring an illustrator/book designer — we negotiated $500 on an informal basis with a
community member. See contract example in the Appendix.

The book selection determines a large portion of the budget. For example, here typical

book prices.

Chef Roy Choi and the Street Food Remix $15.18 (Amazon)
(Food Heroes)

Here | am $7.95 (Amazon)
Dear Juno $6.99 (Amazon)
The Day You Begin $13.49 (Amazon)
TOTAL COST $43.61

Finding books in other languages is very challenging. Some can be found on Amazon, but
the books for this project were purchased at a specialty bookstore in San Francisco that

catered to Asian American audiences.

o Books that the initial project used for Korean parents

Language in Title
the book

Author Link for purchase

Korean Books | yyalk with Me (RIS 2

1)

Jairo Buitrago Walk with Me

Who's Next Door?
(O] 20| dzioar)

Mayuko Kishira Who's Next Door?
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The Snowy Day (& 2=
=)

Ezra Jack Keats

The Snowy Day

The Colors of Us (&2
Ct &2te)

Karen Katz

The Colors of Us

English Books

Chef Roy Choi and the
Street Food Remix

Jacqueline Briggs
Martin & June Jo Lee

Chef Roy Choi and the
Street Food Remix

Here | am

Patti Kim

Here | am

Dear Juno Soyung Pak

Dear Juno

The Day You Begin Jacqueline Woodson

The Day You Beqin

¢ Website of online books

o The International children’s digital library (free resource)

http://en.childrenslibrary.org/
Audiobook "The Snowy Day" | NPR

Storyline Online https://www.youtube.com/user/storylineonline/videos

e« Books can be found at local libraries

Support Materials

e The invitation/participation form should be provided in various forms, such as SMS (text),
Google/Jot form, and paper/pencil. Below is the Google form questionnaire used for the

initial project.

1. Inviting statement & project purpose:

o Example: 0| @ = ot=2fu et 010 et =& CHot

1 Extension & Outreach 7} &7

9D 23 Z2HES J|HStASLICL 0| ZRHEC| 852 0[2l 1Nl
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https://www.amazon.com/Here-I-Am-Patti-Kim/dp/1479519316/ref=sr_1_4?dchild=1&keywords=Patti+Kim&qid=1607622464&sr=8-4
https://www.amazon.com/Dear-Juno-Picture-Puffins-Soyung/dp/0142300179/ref=sr_1_1?dchild=1&keywords=dear+juno&qid=1607622854&sr=8-1
https://www.amazon.com/s?k=The+day+you+begin&ref=nb_sb_noss_2
http://en.childrenslibrary.org/
https://www.npr.org/2012/01/28/145052896/the-snowy-day-breaking-color-barriers-quietly
https://www.youtube.com/user/storylineonline/videos

2. Detailed information: frequency and duration of meetings, place, participation fee,
eligibility, benefits, and the maximum number of participants.

o QH|: 2020 2 EH 58 (Z 8 O|E, 1 ZY2 020A 2A|7F A Q)
o O{CIM: 2 SX|
AHO

o §*7H:||: BA

o 9
o HItFEY| 52 2
Name in the native language = O0|&
Name in English @0{ 0|5
Email O[O & =24
Phone number 3t H=
Mailing address =2
Age of each child = H1ES| AHHE R & AXZtR?

ol X[ ot Ol S 28l FMa.

© © N o o b~ w

The reason why you apply for this book club =
10. Your available time 2teF S S E0f| &O{SHA EIC

MESFAIR.

i
==
==

Ct

— —

=
20 HO7tset AIZIHE
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Evaluation

Reflection survey

The participants are asked to complete the survey after the last meeting. This survey
covers what participants have learned from the program. In addition, this survey
contain reflection items about the book club program and curriculum. All survey
results will be used to further develop the book club curriculum.

Survey for Parent Book club

Today's date

How much did the books help you talk with your children about diversity and culture?

Not helpful

Somewhat helpful

Helpful

Very helpful

How much did the dialogic reading handout and PEER form help you read
interactively with your child?

Not helpful Somewhat helpful Helpful Very helpful
How much do you agree with the following statements?
| increased the amount of time | spend reading and talking with my child.
Agreed Somewhat agree Somewhat disagree Disagree
| increased my knowledge about my children’s school life.
Agreed Somewhat agree Somewhat disagree Disagree
We used the books to talk about diversity and differences
Not at all Once Twice More
Did you do activities related to the books?
Not at all Once Twice More

Any other comments or suggestions about this program?
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Appendix A
Parent Handouts

Select the appropriate language at the lowa Reading Research’s website:
https://iowareadingresearch.org/blog/dialogic-reading-having-a-conversation-about-books

Note you need CROWD and PEER.

Resources

e Reading tips for Parents in Multiple Languages via Colorin Colorado
Arabic

Chinese

Haitian Creole

Hmong
Korean

Navajo
Russian

Tagalog
Vietnamese
« Family Guide: Give a Big Boost to a Child You Love (Reading Rockets)
o Hmong/English
o Somali/English
o Resources about reading with children
o Reading Strategies | Reading Rockets
o Use a PEER When You Read Aloud | Reading Rockets
» Tools to teach diversity, discrimination, and identity
o Teaching Tolerance https://www.tolerance.org/

O O O O 0O O O O O
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https://iowareadingresearch.org/blog/dialogic-reading-having-a-conversation-about-books
http://www.colorincolorado.org/guides/readingtips/#languages%20
http://www.colorincolorado.org/guides/readingtips/#languages%20
http://www.colorincolorado.org/guides/readingtips/#languages%20
http://www.colorincolorado.org/guides/readingtips/#languages%20
http://www.colorincolorado.org/guides/readingtips/#languages%20
http://www.colorincolorado.org/guides/readingtips/#languages%20
http://www.colorincolorado.org/guides/readingtips/#languages%20
http://www.colorincolorado.org/guides/readingtips/#languages%20
http://www.colorincolorado.org/guides/readingtips/#languages%20
http://www.readingrockets.org/sites/default/files/family_guide_hmong.pdf
http://www.readingrockets.org/sites/default/files/family_guide_somali.pdf
https://www.readingrockets.org/content/pdfs/tips/cc_tips_korean.pdf
https://www.readingrockets.org/article/use-peer-when-you-read-aloud
https://www.tolerance.org/

Appendix B

Sample lllustrator Contract

Confirmation of Assignments

AGREEMENT entered into as of the  day of , between (hereinafter referred
to as the “Client”), located at and (hereinafter referred to as the
“llustrator”), located at with respect to the creation of certain illustrations

(hereinafter referred to as the “Work”).

WHEREAS, Client wishes the lllustrator to create certain Work described more fully herein; and
WHEREAS, lllustrator wishes to create such Work.

NOW, THEREFORE, in consideration of the foregoing premises and the mutual covenants
hereinafter set forth and other valuable considerations, the parties hereto agree as follows:

1. Description. The lllustrator agrees to create the Work in accordance with the following
specifications:

i. Subject matter: lllustrations for a book, (title)
ii. Number of illustrations in color: at least 6
ii. Size of illustrations: high enough for children’s book publication

iv. Other specifications: One of the illustrations will be used for the book cover (front and/or
back).
2. Due Date. The lllustrator agrees to deliver sketches within 15 days after the later of the

signing of this Agreement or, if the Client is to provide reference, layouts, or specifications, after
the Client has provided same to the lllustrator. Finished art shall be delivered by the end of .
These due dates can be modified upon request and agreement between Client and lllustrator.

3. Grant of Rights. Upon receipt of full payment, the lllustrator grants to the Client the
following rights in the finished art:

[ For use as publications as Creative Commons (CC-BY-NC) in formats of eBook or printed

book

ii. For the product or publication named “Garden of Dreams”

iii. For the following time period: permanent

iv. With respect to the usage shown above, the Client shall have exclusive rights.

V. The eBook will be stored in the lowa State University Digital Press and will be free to
download. The printed book will be owned by and may be used for fundraiser.

4, Reservation of Rights. All rights not expressly granted hereunder are reserved to the
lllustrator, including but not limited to all rights in sketches, comps, or other preliminary materials.
5. Fee. Client agrees to pay the purchase price of $500, from a fund of lowa State University,

for the usage rights granted. Client agrees to pay sales tax, if required.
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6. Additional Usage. If Client wishes to make any additional uses of the Work, Client agrees
to seek permission from the lllustrator and make such payments as are agreed to between the
parties at that time.

7. Copyright Notice. Copyright notice in the lllustrator's name shall be published with the
Work.

8. Authorship Credit. Authorship credit in the name of the illustrator shall accompany the
Work when it is reproduced.
9. Cancellation. In the event of cancellation by the Client, the Client shall pay the following

cancellation payment: 0 % of fee. In the event of cancellation by the lllustrator, the Client shall pay
the following cancellation payment: 0 % of fee.

10. Ownership and Return of Artwork. The ownership of original artwork, including sketches
and any other materials created in the process of making the finished art, shall remain with the
lllustrator.

11. Miscellany. This Agreement shall be binding upon the parties hereto, their heirs,
successors, assigns, and personal representatives. This Agreement constitutes the entire
understanding between the parties. Its terms can be modified only by an instrument in writing
signed by both parties, except that the Client may authorize expenses or revisions orally. A waiver
of a breach of any of the provisions of this Agreement shall not be construed as a continuing
waiver of other breaches of the same or other provisions hereof. This Agreement shall be
governed by the laws of the State of lowa.

IN WITNESS WHEREOF, the parties hereto have signed this Agreement as of the date first set
forth above.

lllustrator Client

Parent/Guardian
[if Nlustrator is under 18]
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