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Background

The open education (OE) movement can be complicated to define as it refers not only to
a pedagogical approach to teaching and learning but also resources used for that practice. Open
educational resources (OER) seek to remove barriers of affordability, offer free access to
educational resources (e.g., textbooks, quiz banks, etc.), and provide educators with the
opportunity to create, adapt, and remix OER for their specific contexts using an open license
(e.g., Creative Commons). Open pedagogy, with roots in critical pedagogy, seeks to empower
learners as critical co-creators of knowledge focusing on challenging existing knowledge and
empowering learners to participate in the construction of new information sources equitably.

While definitions of the OE movement continue to be debated, the global growth of OE
practices in post-secondary institutions over the past two decades is easily identifiable
(Hogendoorn & Carlisle-Johnston, n.d.). With the growth of OE research, mandates from
educational organizations and governing bodies, development of OER collections, open digital
tools, repositories, and grant funding, the OE movement has taken hold as a potential framework
for democratizing knowledge, breaking down barriers of access and cost, and transforming
educational practices. In Canada, where the editors of this special issue are located, 90
post-secondary institutions in 2020 were engaged in OER-related activities and initiatives, with
provincial funding specifically provided for OE work in British Columbia, Ontario, Alberta,
Manitoba, Quebec, and more recently, Atlantic Canada (Canadian Association of Research
Libraries, Open Education Working Group, 2020).

In post-secondary institutions, the movement has included advocacy in student
governments (e.g., #textbookbroke campaigns), the growth of OE services in teaching and
learning units and libraries, opportunities for internal funding and awards created from student
fees, and educational initiatives at the academic administrative level (Canadian Association of
Research Libraries, Open Education Working Group, 2020). In addition to the activities within
post-secondary institutions, there is also evidence of the growth of provincial organizations (e.g.,
BCcampus, eCampus Ontario, etc.), an increase in OE statements and mandates, and national
initiatives seeking to develop a framework on OE in Canada. This framework will address
regional equity in access to resources to develop and adopt OE, support infrastructure needs and
gaps, and address Canadian cultural content, including Indigenous and Francophone community
needs (McNally & Ludbrook, 2023).

Alongside the OE movement, there has been a parallel movement across higher education
to focus on decolonizing and Indigenizing education (Battiste et al., 2002). Calls to action and
commitments to truth and reconciliation are being undertaken to a greater or lesser extent at
higher education institutions across the world, including New Zealand and Australia. Canada has
enacted Bill C-15: An Act respecting the United Nations Declaration on the Rights of Indigenous
Peoples, that codifies a commitment and obligation to advance the implementation of the United
Nations Declaration on the Rights of Indigenous Peoples (UNDRIP). In addition to UNDRIP,
with the implementation of the Truth and Reconciliation Calls to Action, the protected rights of
Indigenous peoples including culture, language, education, and intellectual property, were
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identified as necessary for building respectful and just relationships with Indigenous leaders and
communities (Truth and Reconciliation Commission of Canada, 2015; United Nations, 2007).

While commitments have been made to engage in decolonization of higher education,
how institutions address this practice varies greatly. Many institutions have focused their efforts
on implementing policies and practices aimed at increasing the representation of Indigenous
people working on campus and seeking to bridge the gap between settler perspectives and
Indigenous worldviews by integrating Indigenous knowledge and voices into academic discourse
(Gaudry & Lorenz, 2018). However, despite the recognition for decolonial approaches to
Indigenization, which acknowledge and address power imbalances and biases inherent in the
foundations of educational systems, many scholars agree that progress towards making the
academy more inclusive, equitable, and responsive to Indigenous knowledges and ways of
knowing has been slow and uncertain (Cote-Meek & Moeke-Pickering, 2020; Lavalle, 2020).

As academic institutions address the commitment to truth, reconciliation, and the rights
of Indigenous peoples, OER advocates have identified the potential for OE and OER to play a
role in this commitment, including the work currently being undertaken in the academy for
Indigenizing programs and curriculum (Langille et al., 2021). There is potential for OE and OER
to promote language revitalization and support cultural resurgence in a responsive and respectful
manner. Additionally, there is potential to support the advancement of curriculum resources for
Indigenous learners, the opportunity for cross-cultural learning, and the acceptance of
Indigenous-driven models of creating and sharing information. However, this will require
creators and supporters of OER to approach this work within a foundation that centres
Indigenous traditions, cultures, and protocols. Specifically, Indigenous frameworks of copyright
and intellectual property, protection of traditional knowledges, and community engagement must
be central to OE practices that engage with Indigenous content (Clement, 2019; Langille et al.,
2021; McCraken & Hogan, 2020; McNally & Ludbrook, 2023).

The Indigenous Knowledge and Open Education Symposium

While scholars working in Indigenous research and data have led the way in developing
equitable and inclusive approaches to knowledge dissemination led by the principle of “nothing
about us without us,” the OE movement requires a similar interrogation of its practices (Global
Indigenous Data Alliance, 2019). To begin these discussions, The Indigenous Knowledge and
Open Education Symposium was organized by the University of British Columbia (UBC)
Okanagan campus in October 2021. The original impetus for the symposium came from Tashia
Kootenayoo, an elected student leader with the Students’ Union Office (SUO) at UBC’s
Okanagan campus. Tashia, an Indigenous woman from the Alexis Nakota Sioux Nation and a
passionate advocate for OER, recognized that conversations about OER at an institutional level
were omitting critical reflections about Indigenous Knowledge. The purpose of the symposium
was to have open and inclusive conversations about the intersections of OE and Indigenous
Knowledge and ways of knowing (Langille et al., 2021).
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The presentations, which included Indigenous post-secondary faculty, students, and staff,
highlighted several issues and barriers to the development of Indigenous OER, resulting in more
critical questions than answers. While the symposium addressed the potential for OER to
increase access to high-quality learning materials for and about Indigenous peoples, recognition
was given to the marked tensions around the incorporation of Indigenous Knowledges in openly
licensed and available material. The symposium addressed the need for purposeful engagement
between Indigenous scholars, Elders, community members, and the OE community to build upon
the work of several initiatives and frameworks that support Indigenous knowledge sovereignty
(e.g., the Global Indigenous Data Alliance (GIDA) CARE Principles for Indigenous Data
Governance, Traditional Knowledge Labels). The need to build practices for creating, using, and
sharing Indigenous OER with authentic community consultation and engagement resulted in the
development of this special issue that highlights these kinds of practices in OE and OER
development.

Creating This Special Issue

With a commitment to further exploring the issues raised during the symposium, a
proposal was created for an edited book seeking to centre Indigenous ways of knowing, culture,
experiences, and worldviews within the work of open education pedagogy, OER development,
and open education advocacy work. A call for contributions was developed in 2022, and the
response was impressive. Eleven chapters were selected from authors across what are colonially
known as Canada, the USA, and New Zealand.

The chapters were double open peer reviewed by Kayla Lar-Son (co-editor), Donna
Langille (co-editor), and Brad Wuthererick (former co-editor). Upon completion of the peer
review and editorial process, the book was sent to a publisher for review who identified the
importance of publishing this work in a more timely manner, suggesting a special issue of a
journal. We are happy to have found a home for this special issue with the Journal of Open
Educational Resources in Higher Education (JOERHE).

The goal of this special issue is to introduce the complexities of respectfully engaging
with Indigenous Knowledges within OER to support a more comprehensive understanding about
how Indigenous Knowledges can be respectfully and ethically shared through OER, including
the development of practices for the involvement and leadership of Indigenous communities and
Indigenous Knowledge Keepers and Elders in the creation and use of OER.

The Editors
Erin Fields

Erin Fields is a second-generation uninvited settler born on the traditional territory of the
Three Fires Confederacy of First Nations, comprised of the Ojibwe, the Odawa, and the
Potawatomi Peoples. Currently, Erin lives and works on the traditional, ancestral, and unceded
Coast Salish territories of the Musqueam, Squamish, and Tsleil-Waututh peoples.
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Erin is the Open Education and Scholarly Communications Librarian at the UBC Library.
Erin was the 2019-2020 Visiting Program Officer for Open Education for the Canadian
Association of Research Libraries (CARL/ABRC) and was the Lead of the COPPUL Open
Educational Resources Standing Committee (2022). She is the recipient of a 2018 Award for
Excellence in Open Education and an Open Education Advocacy and Research Fellowship with
BCcampus.

Erin also received recognition as a 2019 UBC Open Education Resource Champion from
the UBC Alma Mater Society, the VP Academic and Provost, and UBC Library. Erin supports a
number of courses engaging in OER development and open pedagogy, including course
assignments contributing to Wikipedia, developing social justice zines, reviewing case studies,
and publishing open access texts found in the Open UBC Text Catalogue.

Donna Langille

Donna Langille lives and works as an uninvited settler on the unceded traditional territory
of the Syilx Okanagan peoples. She is the Open Education Librarian, as well as the subject
liaison librarian for film studies, theatre, media studies, and the digital humanities at the UBC
Okanagan (UBCO). Her work includes providing support to students, staft, and faculty working
on OER and building advocacy and awareness of open educational practices (OEP) and OER at
her institution.

In 2019, she obtained her Master of Information Studies from McGill University. Prior to
this degree, she earned her Honours B.A. in English and Gender, Sexuality, and Women’s
Studies from Simon Fraser University. She also holds a diploma in Motion Picture Production
from Capilano University. They are currently a PhD Candidate in Interdisciplinary Studies at
UBCO, focusing their research on queer cultural memory and research-creation methodologies.

Kayla Lar-Son

Kayla holds a Bachelor of Native Studies and a Masters of Library and Information
Studies (MLIS) from the University of Alberta. Her professional areas of focus include
Indigenous librarianship, Indigenous data sovereignty, and embedded librarianship with
Indigenous communities.

Prior to her current role, she was an Indigenous academic resident at the University of
Alberta Libraries where she primarily worked in the Digital Initiatives unit. Kayla has previously
been an instructor for the School of Library and Information Studies (SLIS) at the University of
Alberta where she co-taught and created LIS 598: Indigenous Library and Information Studies
(LIS) in a Canadian Context.

Kayla is currently the Acting Head of Xwi7xwa Library and formerly the Program
Manager for the Indigitization program. Kayla is the Indigenous Programs and Services
Librarian for the Xwi7xwa Library at the UBC. She works with Indigenous communities both on
and off the UBC campus and collaborates with stakeholders about library services.



JOERHE Vol 4, Issue 1, (2026) Fields et al.

Acknowledgements

We would like to thank the authors for their incredibly thoughtful work. Without you, this
would not have been possible. We would also like to thank you for your patience as we navigated
the complex process of finding the right place to publish this work. We did it!

We would like to thank Tashia Kootenayoo, an elected student leader with the SUO at
UBC’s Okanagan campus, who originated the idea for the symposium from which this special
issue derived. We would also like to thank Educational Facilitator with Indigenous Programs and
Services at UBCO Naim Cardinal for his support in hosting the symposium. We would also like
to thank Brad Wutherick for his initial activity in the proposal and peer review of the articles.

Finally, we would like to thank Amanda Larson, Chelsee Dickson, and Sabrina Davis
from the Journal of Open Educational Resources in Higher Education (JOERHE) for their
support in the publication of this special issue. Your enthusiasm for the material has helped keep
us engaged and excited about seeing the final publication come to life.



JOERHE Vol 4, Issue 1, (2026) Fields et al.

References

Battiste, M., Bell, L., & Findlay, L. M. (2002). Decolonizing education in Canadian universities:

An interdisciplinary, international, Indigenous research project. Canadian Journal of
Native Education, 26(2), 82.

Canadian Association of Research Libraries, Open Education Working Group. (2020, June).
Environmental scan of open education service and support in Canada (CARL/ABRC OE
Working Group Environmental Scan Subgroup).
https://www.carl-abrc.ca/wp-content/uploads/2020/06/OEWG_environmental_scan_form

atted_eng.pdf

Carroll, S. R., Garba, 1., Figueroa-Rodriguez, O. L., Holbrook, J., Lovett, R., Materechera, S.,
Parsons, M., Raseroka, K., Rodriguez-Lonebear, D., Rowe, R., Sara, R., Walker, J. D.,
Anderson, J., & Hudson, M. (2020). The CARE principles for Indigenous data
governance. Data Science Journal, 19. https://doi.org/10.5334/dsj-2020-043

Clement, V. (2019). Beyond the sham of the emancipatory Enlightenment: Rethinking the
relationship of Indigenous epistemologies, knowledges, and geography through
decolonizing paths. Progress in Human Geography, 43(2), 276-294.

https://doi.org/10.1177/0309132517715706

Cote-Meek, S., & Moeke-Pickering, T. (2020). Decolonizing and Indigenizing education in
Canada. Canadian Journal of Educational Administration and Policy, 197, 111-112.

Gaudry, A., & Lorenz, D. (2018). Indigenization as inclusion, reconciliation, and decolonization:
Navigating the different visions for indigenizing the Canadian academy. AlterNative: An
International Journal of Indigenous Peoples, 14(3), 218-227.
https://doi.org/10.1177/1177180118785382

Global Indigenous Data Alliance. (2019). CARE principles for Indigenous data governance.
https://www.gida-global.org/care

Hogendoorn, L., & Carlisle-Johnston, E. (n.d.). Short history of OER. eCampusOntario.
Retrieved November 27, 2024, from https://hSpstudio.ecampusontario.ca/content/4804

Hollich, S. (2022). The unrealized promise of OER: An exploration of copyright, the open
movement, and social justice. In C. J. Ivory & A. Pashia (Eds.), Using open educational
resources to promote social justice (pp. 3—21). Association of College and Research
Libraries.


https://www.carl-abrc.ca/wp-content/uploads/2020/06/OEWG_environmental_scan_formatted_eng.pdf
https://www.carl-abrc.ca/wp-content/uploads/2020/06/OEWG_environmental_scan_formatted_eng.pdf
https://doi.org/10.5334/dsj-2020-043
https://doi.org/10.1177/0309132517715706
https://doi.org/10.1177/1177180118785382
https://www.gida-global.org/care
https://h5pstudio.ecampusontario.ca/content/4804

JOERHE Vol 4, Issue 1, (2026) Fields et al.

Langille, D., Lar-Son, K., Isbister, C., Charnley, K., & Gillies, J. (2021, October 21). Indigenous
Knowledges and Open Education Symposium. University of British Columbia.

http://dx.doi.org/10.14288/1.0421287

Lavallee, L. (2020). Is decolonization possible in the academy. In S. Cote-Meek & T.
Moeke-Pickering (Eds.), Decolonizing and Indigenizing education in Canada (pp.
117-133). Canadian Scholars.

Local Contexts. (n.d.). 7K Labels. Retrieved November 27, 2024, from
https://localcontexts.org/labels/traditional-knowledge-labels/

McCracken, K., & Hogan, S. (2020). Community first. Open practices and Indigenous
knowledge. eCampusOntario.

https://www.ecampusontario.ca/wp-content/uploads/2020/08/OEProject-McCracken.pdf

McNally, M., & Ludbrook, A. (2023). 4 national advocacy framework for open educational
resources in Canada. Canadian Association of Research Libraries.

https://www.carl-abrc.ca/wp-content/uploads/2023/05/A-National-Advocacy-Framework-
for-Open-Educational-Resources-in-Canada.pdf

Truth and Reconciliation Commission of Canada. (2015). Truth and Reconciliation Commission
of Canada: Calls to action.
https:// www2.gov.bc.ca/assets/gov/british-columbians-ourgovernments/indigenous-peopl
e/aboriginal-peoples-documents/calls_to_action_english2.pdf

United Nations. (2007). United Nations declaration on the rights of Indigenous Peoples (UN
Doc A/RES/61/295). https://undocs.org/A/RES/61/295


http://dx.doi.org/10.14288/1.0421287
https://localcontexts.org/labels/traditional-knowledge-labels/
https://www.ecampusontario.ca/wp-content/uploads/2020/08/OEProject-McCracken.pdf
https://www.carl-abrc.ca/wp-content/uploads/2023/05/A-National-Advocacy-Framework-for-Open-Educational-Resources-in-Canada.pdf
https://www.carl-abrc.ca/wp-content/uploads/2023/05/A-National-Advocacy-Framework-for-Open-Educational-Resources-in-Canada.pdf
https://www2.gov.bc.ca/assets/gov/british-columbians-ourgovernments/indigenous-people/aboriginal-peoples-documents/calls_to_action_english2.pdf
https://www2.gov.bc.ca/assets/gov/british-columbians-ourgovernments/indigenous-people/aboriginal-peoples-documents/calls_to_action_english2.pdf
https://undocs.org/A/RES/61/295

	Letter from the Special Issue Editors 
	 
	 
	Background 
	The Indigenous Knowledge and Open Education Symposium 
	Creating This Special Issue 
	The Editors 
	Erin Fields 
	 
	Donna Langille 
	 
	Kayla Lar-Son 
	 
	Acknowledgements 


	 
	References 

