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Abstract

This article aims to identify the tensions and promise at the intersection of open education
resources (OER) and open educational practices (OEP) and decolonizing and Indigenizing
approaches through the example of two OER created at Kwantlen Polytechnic University (KPU).
The goal of these OER was to invite faculty members, administrators, students, and future
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We aimed to create accessible resources with the collaboration and support of Indigenous
partners. OER provided a flexible platform for achieving these goals in a more straightforward
and less costly way than traditional academic publishing.
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Introduction

While on the surface OER seem compatible with decolonizing approaches as they are
rooted in open access and knowledge exchange, critics argue that they “can unwittingly
reproduce many of the existing inequities of the systems it seeks to change” (Adam et al., 2019,
para. 1). Digital platforms can reduce barriers caused by space, access, and time, but they are
also a product of modernity with its underlying ideas about “progress” and “universalism.”
Tensions can arise not only with regard to knowledge production (content) and access
(technology), but also around issues of ownership, interpretation, and the adaptation of content in
diverse contexts (e.g., language, applicability, and intellectual property) (Hodgkinson-Williams
& Trotter, 2018; Lane, 2009).

Educational movements often serve multiple, and at times contested goals. Some reforms
aim to create minor changes; others seek a total transformation (de Oliveria et al., 2015;
Ladson-Billing, 2021; Ruwhiu et al., 2021). Similarly, some approaches to OER aim to “add”
and “include” while others want to challenge and transform the landscape of academic
knowledge and publications. Lambert (2018) argues that while OER seem to be inherently
inclusive because they are open, it can still reproduce educational hierarchies, for example by
centering Eurocentric colonial perspectives. OER can further draw on voices of those who are
acknowledged as “experts” or challenge the notion of expertise by centering marginalized voices,
for example co-creating OER with students. Jhangiani (2019) argues that one of the roles of open
pedagogy is to resist the neoliberal configuration and commodification of higher education.

Scholars draw on Fraser’s (1995; 2005) social justice framework to identify
transformative principles for OER (Adam et al., 2019; Hodgkinson-Williams & Trotter, 2018).
We challenge OERs 5Rs (Wiley & Hilton, 2018; Wiley, 2021)—retain, reuse, revise, remix, and
redistribute—and expand them with the 6Rs of Indigenous Practice as outlined by Kayla Lar-Son
(Métis) (2022)—reciprocity, respect, responsibility, relevance, reverence, and relationship. This
move is important if we understand OER (and education more broadly) as more than intellectual
pursuits. As amiskwaciwiyiniwak and Papaschase Cree scholar Dwayne Donald (2021) notes,
“the possibility for holistic unity and balance is denied when the different aspects of a human
being are increasingly fragmented and disassociated as they become educated” (para. 13).
Lar-Son’s (2022) 6R approach aims to restore the holistic balance in OER frameworks. Within
Lar-Son’s 6R approach to OER, we emphasize that relations must be central to confront the
colonial education of relationship denial (Donald, 2022).

Building on this framework, we demonstrate how OER can be used as a transformative
platform that cultivates reciprocity, respect, responsibility, relevance, and reverence while
centering relationships via two examples: first, the Indigenous Information Literacy Pressbook
(Chong, 2020) and second, Indigenous Teaching Resources: Student Collection Pressbook
(Bouvier, et al., 2021). The Indigenous Information Literacy Pressbook was primarily authored
by Rachel Chong in consultation with the broader community for the purposes of supporting
library education and discouraging inappropriate use of Indigenous sources. The Indigenous
Teaching Resources: Student Collection Pressbook was created as an outcome of an
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undergraduate course in education. It collated student assignments into an edited work for the
purpose of supporting the teaching community (primarily K—12) in selecting Indigenous
authored resources as a platform to enhance Indigenous education. It was primarily edited by
Meétis KPU student editors Katelyn Bouvier and Michelle Souliere who received mentorship,
technical support, and financing through the course instructor Lilach Marom and Indigenous
Resources Librarian Rachel Chong.

Both works are examples of how OER can be created and used respectfully and
responsibly while fostering reciprocal relationships. When describing these two projects, we
weave our personal voices with theoretical frameworks to challenge Western objectivity and to
reassert ourselves in our work (Wilson (Opaskwayak Cree), 2008).

Theoretical Framework

OER has the potential to challenge Western academic traditions of knowledge production
and dissemination by creating less hierarchical and more accessible resources. As
Hodgkinson-Williams and Trotter (2018) argue, “at the heart of the open educational resources
(OER) movement is the intention to provide affordable access to culturally relevant education to
all” (p. 204). Indeed, by lowering costs, OERs allow wider access to educational and academic
materials (Pina & Moran, 2018; Tait, 2018). Yet it is important to ask, “in whose eyes open
education is deemed ‘valuable;” whose knowledge is being foregrounded and whose view of
reality is being entrenched” (Adam et al., 2019, p. 1).

It is important to consider not only what knowledge is prioritized but also how this
knowledge is being shared, translated, and interpreted (Jansen, 2019). In the competitive arena of
publication, OER are often constructed as “less academic” and therefore as an addition to rather
than replacement of the current publishing system. Since academic publishing is tightly
connected to tenure and promotion, scholars are less inclined to use OER platforms (Hollister &
Patton, 2022). Furthermore, in the current neoliberal arena of higher education (Brown et al.,
2011; Connell, 2013), access to OER is not sufficient if it does not contribute to improving
learning outcomes and student experiences (Hendricks et al., 2017).

OER scholars draw on Fraser’s framework (1995; 2005) to propose how OER can be tied
to social justice principles to counter economic, cultural, and political inequalities (Adam et al.,
2019; Hodgkinson-Williams & Trotter 2018). Fraser’s (1995; 2005) influential conceptualization
of social justice analyzes the economic, cultural, and political as sites of struggle and
transformation, highlighting the need for a framework that weaves together economic
redistribution and identity recognition. She calls for “a single, bivalent conception of justice that
encompasses both redistribution and recognition, without reducing either one of them to the
other, [and proposes] the notion of parity of participation as its normative core” (Fraser, 1995, p.
66). Her work is ever more relevant in a neoliberal context in which educational policies are
often subjected to market mechanisms, and knowledge becomes entangled with the “global
knowledge economy” (Thompson, 2013; Savage et al., 2013).
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OER scholars worry about the tendency to promote one form of access (e.g.,
redistributive, cost focused) over others (e.g., recognitive, content focused), warning that
“underlying many OER is the assumption of the universality of knowledge systems (often
dictated by hegemonic knowledge groups), without giving relevance to the particular” (Adam et
al., 2019, p. 1). As an alternative, they call for a rethinking of openness not only as a distribution
practice but also as a form of knowledge recognition, and, we would argue, knowledge
production. For scholar Shawn Wilson (2008), knowledge production “is a matter of forming a
relationship that goes beyond the informant—researcher [(we would argue teacher — student)]
duality to becoming co-learners” (p. 101). Scholar Dwayne Donald (2021) similarly argues that
knowledge, or what he sees as “stories that are typically told in schools continue to perpetuate
the damaging and divisive colonial legacies that result from relationship denial” (p. 55).
Therefore, relationships must be at the center of OER knowledge production and distribution
processes.

We aim to expand the social justice orientation of OER conceptualization and tie it more
strongly to IKS by challenging the 5Rs of OER—retain, reuse, revise, remix, and redistribute
(Wiley & Hilton, 2018; Wiley, 2021)—and grounding OER in the 6R principles of Indigenous
education proposed by scholar Kayla Lar-Son (2022). The 6Rs are a combination of the 4Rs used
at UBC’s Longhouse—respect, responsibility, reverence, and relationship (University of British
Columbia Indigenous Portal, 2019)—and the 4Rs (respect, responsibility, relevance, and
reciprocity) developed by Cree Scholar Verna Kirkness (1991) and Ray Barnhardt (2001) and
extended by Anishinaabe scholar Jean-Paul Restoule (2018) to apply to online learning
environments (para. 66).

The 6Rs—reciprocity, respect, relevance, reverence, responsibility, and relationship
(Lar-Son, 2022)—aim to create scaffoldings for just and relational learning spaces in which
Indigenous learners, and all learners, can thrive. Tying the 6R principles to OER, we argue that
we must acknowledge how settler colonialism and its manifestation in policies and practices
have led to systemic economic, political, and cultural marginalization of Indigenous Peoples in
the K-12 system and in higher education (Dion, 2007; St. Dennis, 2011). To confront the ongoing
manifestations of settler colonialism in knowledge production, OER must acknowledge notions
of Indigenous intellectual property (Maracle (St6:106), 2017, p. 120). We ask what openness
means when creating Indigenous OER to both counter colonial academic structures and enhance
IKS production.

The 6R Principles in OER
Reciprocity

The idea of reciprocity is grounded in open and leveled knowledge exchange between
diverse knowledge systems. Reciprocity is tied to distributive justice (Fraser, 2005) as it is about
access to knowledge and knowledge production. The low cost of OER allows for accessibly to
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wider audiences. However, reciprocity must consider issues beyond cost, such as the availability
of technology and infrastructure.

Reciprocity is also about the promotion of diverse knowledge systems and moving
beyond Western epistemologies. Reciprocity cannot only be measured in the final product (OER)
but must be centered throughout the creation process. OER creation should be grounded in
collaborative processes and in giving space to multiple voices, particularly those that have been
marginalized by academic knowledge production.

Respect

Respect is grounded in the recognition of diverse epistemologies, cultures, and ways of
being. It ties to Fraser’s (1995; 2005) notion of recognitive justice, which is focused on
challenging cultural inequalities and institutional knowledge hierarchies. In Canada,
settler-colonialism took shape in various policies and practices that led to a cultural genocide of
Indigenous Peoples (Truth and Reconciliation Commission, 2015). Although there is a
significant change in the historical context, the systemic oppression and marginalization of
Indigenous Peoples in Canada is far from over; hence, education systems continue to be
complicit in settler-colonialism.

Hodgkinson-Williams and Trotter (2018) explain that in the context of OER in the Global
South, educators and students “may be deprived of participatory parity due to the current
domination of Western-oriented epistemic perspectives and proliferation of hegemonic
English-language OER” (p. 207). This has resonance in the case of Indigenous themed OER in
which the language of the resources, the knowledge systems drawn on, the consultation process,
and the modes of distribution must be considered to ensure they do not reproduce old colonial
practices on a new platform.

Responsibility

Responsibility urges us to consider not only what we do but also how and why. Among
its Calls for Action, The Truth and Reconciliation Commission recommendations (2015),
“provide the necessary funding to post-secondary institutions to educate teachers on how to
integrate Indigenous knowledge and teaching methods into classrooms” (p. 331). OER can
contribute to this task; however, when producing OER, we must consider possible tensions
between openness, intellectual property, and Indigenous ownership. Responsibility means being
accountable to the knowledge and its production by following Indigenous protocols. This
translates to asking questions about the choice and inclusion of resources as well as about
consent and permission to share Indigenous knowledge. The 5Rs of OER do not provide relevant
guidelines as Indigenous knowledge is always contextualized and never an “open source.”
Lastly, responsibility entails acknowledging our location and positionality and unpacking the
intersections between knowledge and the knower.
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Relevance
Relevance is about sharing knowledge in ways that reflect the needs and locations of
Indigenous learners. Positioning yourself is “the recognition that where you stand in relation to
others in society shapes what you can see and understand about the world” (Sensoy & DiAngelo,
2017, p. 8). Centering positionality is key to challenging the construction of Western knowledge
as universal and to opening the curriculum to diverse knowledge systems.
Design that centers relevance, encourages students to engage with the OER but in a way
that allows them to understand that the knowledge offered through it is likely not
“universal” and that it exists within a complex space of competing knowledge claims,
some of which are more or less relevant and compelling for their circumstances.
(Hodgkinson-Williams & Trotter, 2018, p. 213)
When it comes to Indigenous OER, relevance also has to take into account how settler
colonialism has marginalized Indigenous knowledge systems. Relevance ties into Fraser’s (2005)
notion of distributive justice and its implications for political inequity (i.e., who is included in
circles of power and influence).

Reverence

Reverence requires a shift from Western paradigms that focus on dividing, defining, and
dissecting to holistic and intersectional ways of being that include the spirit. Scholar Dwayne
Donald (2021) notes, “one prominent form of relationship denial is evident in the way the mental
aspect of a human being is considered more important than the emotional, spiritual, and physical
aspects” (p. 2). Reverence is a recognition, a return to understanding, that there are things
beyond our perception—that there are limits to understanding the world through the tools of
Western science (Little Bear (Anishinaabe), 2000). Reverence acknowledges our connection to
the spiritual world and its importance in all the work that we do.

We practice reverence by acknowledging spirit through practices such as smudging,
prayer, sweat lodge, etc. The UBC Longhouse teachings (2019) specifically emphasize that
reverence is “[bJeing respectful of the spiritual realm and its place in learning” (para. 5).
Foregrounding reverence challenges the colonial knowledge systems valued at the academy,
systems that dismiss what is beyond our perception, what is beyond measurement, and what is
beyond our current understanding. Jennifer Wegmigwans (Anishinaabe) (2018) calls on scholars
to bring discussions of reverence to the forefront of Indigenous academic work. We believe that
this practice should be mirrored in all academic work, including OER.

Relationships

The sixth principle added to the Rs (Lar-Son, 2022) highlights the relationality and
interdependency between humans (Donald, 2009) and the importance of allyship and relation
building in moving away from colonial structures:
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The founding principle of colonialism is relationship denial and the centuries-long
predominance of this principle has resulted in the creation of educational practices that
perpetuate relationship denial in mostly subtle and unquestioned ways. (Donald, 2022, p.

2)

Holistic relationships must be considered in the OER creation process, particularly as Restoule
(2018) reminds us that “in an online environment, place, relationships, and community building
become virtual constructs, and communication is usually low-context” (p. 1).

A deep collaborative process must delve into issues of consent and challenge power
imbalances. The catchphrase “nothing about us without us” discloses a great truth: social justice
work cannot be done in a disconnected fashion, and OER creators must walk the talk. In that
sense, the OER creation process can be understood not only as knowledge production but also as
a practice of relationship building. As such, it challenges the gatekeeping function of traditional
academic publication.

Locating and Relationality

In this section we switch between first and third person to acknowledge our diverse and
complex locations (as co-authors) as well as to practice relating by shifting and expanding our
perspectives (insider/outsider). Locating the self (Parent (Nisga’a), 2018; Wilson, 2008),
sometimes referred to as situating the self (Chong & Edwards (Métis), 2022; Mashford-Pringle
(Timiskaming), 2018), is the practice of establishing relationality. This is an Indigenous protocol
practiced by numerous Indigenous authors including Amy Parent (2018) and Shawn Wilson
(2008). The process of locating the self serves two purposes—first, it helps strengthen relations
between the author and reader (Penak, 2018) and, second, it identifies an author’s relational
accountability (Wilson, 2008). In Indigenous Ways of Knowing, we all come with bias—our
unique way of seeing and walking in this world.

By locating ourselves, we acknowledge our personal biases, not as a barrier to overcome
in the pursuit of objective universalized knowledge as in Western academia, but as a way to more
deeply engage with our work and our audience. This is a way of being “authentic and credible...
rather than focus on being reliable, it is relational” (Wilson, 2008, p. 101). Locating enables us to
be forthcoming about our passions, our motivation, our lived experiences, our influential
teachers, and how these have shaped our perspectives. Situating is an act of humility (Chong &
Edwards, 2022) that draws attention to the fact that knowledge is always collective and
relational.

In addition, Indigenous Peoples are accountable to their communities. By identifying who
we are and where we come from, we contextualize our experience (Wilson, 2008) and initiate
relational accountability to our community. Indigenous Peoples embody relational accountability
to their nation, to the nations whose territories they live on, to their professional community, to
their ancestors, to the future generations, and to our “enmeshed networks of human and
more-than-human relationships that enable life and living” (Donald, 2022, p. 2). Locating
ourselves honours these relationships (Lar-Son, 2022).
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For allies, to embrace the practice of locating the self entails humility. It entails admitting
to the limits of Western academia and, simultaneously, the limits of our own knowledge and
experiences. We are openly embracing bias as a deeper way of engaging with learning, as a way
of contextualizing experience (Wilson, 2008). While some of these practices are also captured by
the commonly used term positionality (Sensoy & DiAngelo, 2017), locating the self for allies ties
to decolonizing practices by including a discussion of privilege and relationship with Indigenous
Peoples (Dion 2007; Tuck & Yang, 2012). In accordance with this practice, before we continue,
we would like to take an opportunity to situate ourselves in this work.

Rachel Chong

Taanshi kityawow. Rachel Chong dishinikashoon. I am Rachel Chong. I am mixed Métis
and European, married into a Chinese family. My Métis family comes from St. Boniface,
Manitoba. Some of my Métis family names include Bousquet, Carrier, Wilkie, and Bourget. My
grandfather moved to British Columbia (BC), where both my mother and I were raised as urban
Meétis on the unceded and traditional lands of the Kwantlen, Katzie, Semiahmoo, Tsawwassen,
Kwikwetlem, Qayqgayt, and Musqueam Peoples. My mother and I were disconnected from
Indigenous community, language, and culture. During my Master’s in Library and Information
Studies (MLIS) at the University of British Columbia, I took the First Nations Curriculum
Concentration.

This was the first time I had seen mention of Indigenous Peoples in curricula where we
were not an extinct or dying peoples. It was eye opening to read about the history of institutional
racism, government imposed residential schools and various laws that intentionally sought to
disconnect Indigenous Peoples from their land, community, and identity. This is what sparked
my hunger to learn more about my Métis heritage. Since then, I have successfully attained my
Meétis Nation BC citizenship, begun learning Michif—the language of the Métis people—and
have taken the position of Indigenous engagement and subject liaison librarian at Kwantlen
Polytechnic University. Because education has played a powerful role in my reconnection
journey, I seek to expand these opportunities for others. This is my way of giving back.

Lilach Marom

My name is Lilach Marom. I am a Jewish Israeli immigrant and a new settler on Coast
Salish land. A main motivation for me in migrating to Canada (a country that symbolizes peace
and niceness) was to move away from the ongoing Israeli-Palestinian conflict over land and to
stop being complicit in the Israeli occupation. Yet arriving in Canada, I discovered that I had
become a settler on unceded Indigenous land. This led to an ongoing process of learning and
unlearning, making mistakes, and building relations. In my teaching and in my work, I continue
to locate myself and try to find authentic ways to engage with decolonizing practices and IKS as
a non-Indigenous person. Sometimes I feel stuck trying to unpack the juxtaposition of Whiteness
and Jewishness and the complex relations of the Jewish people to their own land.
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It is not always easy in the Canadian context, where these conversations often feel distant
and contentious. But that never stops me from reflecting, learning, and doing. I taught at KPU
until August 2022, and in my teaching practice tried to incorporate decolonization and IKS.
Teaching a student body composed of many international students (often from historically
colonized countries) who are caught in the Canadian education-migration nexus and who know
very little about settler-colonialism made me reflect on the role of higher education and my own
role as a teacher in a Canadian university. Creating OER was one way to work through the
questions, reflections, and emotions both my students and I grappled with.

The 6Rs of Indigenous OER: Two Examples

The 5Rs of OER—retain, reuse, revise, remix, and redistribute (Wiley & Hilton, 2018;
Wiley, 2021)—challenge the principles of traditional academic publishing; however, they are still
situated within the Western academic framework. Hence, these principles are not always
appropriate in Indigenous-specific contexts (McCracken & Hogan, 2020). For example, both
examples of Indigenous OER discussed here include the licensing Creative Commons attribution
“non-commercial” and “no derivatives,” which means that people can freely use and share the
work with attribution but not modify it.

This is to ensure the integrity of the work and that the authorship remains with
Indigenous voices. This is counter to the SRs (Wiley & Hilton, 2018; Wiley, 2021) that would
encourage anyone to revise and remix as they desired. We understand the 6Rs as a form of
Indigenous methodology and, hence, an alternative framework for OER that draws on
Indigenous, rather than Western, guidelines. We demonstrate the 6Rs via two examples. Because
we understand relationships to be at the heart of all we do, we will outline the five other Rs of
the 6Rs, highlighting how each is inseparable from relationships in our work.

Reciprocity

Reciprocal relationships are what hold Indigenous societies. They are key to keeping
good relations at the center of everything we do (Donald, 2009; Wilson, 2008). Hence, when
conceptualizing these two Indigenous OER, reciprocal relationships were of paramount
importance. Community review and participation were vital to ensure that content was created
and shared in a positive way. In the OER creation process, we applied different methods of
engaging in reciprocal relationships, one when working with Indigenous communities, and
another when collaborating with Indigenous Peoples and settlers.

Relationships cannot develop well without being grounded in reciprocity, so it is vital that
we outline the various ways we engaged in reciprocity along this journey. For the Indigenous
Information Literacy OER, gifts of reciprocity included funds to the elders for their time and
expertise. The process also included handmade gifts to all involved in the review process. Chong
beaded earrings and pens for those who volunteered to review and (due to Covid-19) mailed
these along with a thank you note (Chong, 2022).
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With Indigenous Teaching Resources: Student Collection OER, a different approach was
taken. Students were encouraged to submit their class assignment for publication, which they
could then include as a publication on their resumes. Métis student editors were given financial
compensation through the President’s Diversity and Equity Committee (PDEC) grant from
Kwantlen Polytechnic University, creating reciprocity through needed monetary support rather
than expecting the students to volunteer their time (Bouvier et al., 2022). Marom and Chong also
provided support to the student editors via skills sharing, instruction, and mentorship. The
instructor (Marom), the librarian (Chong), and the two students worked as a non-hierarchical
team, making decisions together and drawing on each other’s expertise. This teamwork is also
apparent in the authorship of the OER (in which all team members are co-creators).

Responsibility

Indigenous Peoples have inherent responsibilities to our community, to our ancestors, to
future generations, and to our more than human kin. This is an approach that is starkly in contrast
to Western academic practices, which dismember “scholars” from their familial ties in the name
of objectivity and universality, dismember teacher and student in the name of credentials and
professionality, and dismember research or knowledge generation from community and the Earth
in the name of individuality and competition.

With the Indigenous Information Literacy OER, community review and consultation
were the focus of the work, with Kwantlen Elder Lekeyten involved in the initial plan and final
draft (Chong, 2022). Indigenous library professionals including Ashley Edwards (Métis,
Scottish, Dutch), Kayla Lar-Son (Métis, Ukrainian), Lorisia MacLeod (James Smith Cree), as
well as community members such as Brock Endean (Métis) reviewed the contents of the
publication (Chong, 2022). This process of community review helped ensure that information
and individual contributions were respectfully and accurately included in the work.

The Indigenous Teaching Resources: Student Collection OER took a different approach.
As part of their coursework, students sourced written and visual resources created by Indigenous
scholars and educators. Key reasons for this methodology was to expose students (many of
whom were aspiring teachers) to the wealth of Indigenous resources currently available and to
demonstrate to them that engagement does not always mean calling in an Indigenous “expert” as
this can create overload for Indigenous educators (Henry et al., 2017).

The curation process followed the Indigenous pedagogical approach of blurring the lines
between teacher and students (Wilson, 2008). Students were encouraged to submit class
assignments to this edited volume. Métis student editors were recruited to edit the assignments
and create the OER while Marom and Chong provided guidance along the way (Bouvier et al.,
2022). In the first example, responsibility was embodied in relationships and consultation; in the
second example, responsibility was embedded in pedagogy to ensure appropriate choice of
resources and accurate representation.
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Respect

Respectful relationships between the academy and Indigenous communities can be
supported via a range of actions. In these projects, we practiced respect firstly by drawing on
Indigenous authors and secondly by doing so in a way that challenges pan-Indigenous
reductionism (Younging (Opaskwayak Cree), 2018). This should be a focal point in any OER
development that focuses on Indigenous topics since, for years, colonizers have dictated the
“Indigenous narrative” (Wente (Anishinaabe), 2022), and Indigenous voices have not been given
the space or credit they deserve (Younging, 2018). It is only recently that Indigenous experiences
are being written by Indigenous Peoples themselves. This is something to celebrate and promote.

Respect is about acknowledging authorship in a way that is appreciated and practiced in
Indigenous communities. In the Indigenous Information Literacy OER, as in this article, the
nation of the Indigenous author is highlighted either in the text or in the citation. This serves two
purposes. First, nation identification works to reduce a pan-Indigenous narrative (Younging,
2018). Pan-Indigenous narratives seek to reduce and erase the complex diversity of Indigenous
cultures; nation identification acknowledges the diversity within Indigenous communities. This
counternarrative to the erasure of Indigenous Peoples is key to initiating respectful relationships.

Second, it should go without saying that to note Indigenous authors by their nation
requires drawing extensively on Indigenous authorship—be that of academic articles or other
forms of authorship. Focusing on Indigenous authored and illustrated content was a conscious
decision in our OER work. This choice honours and amplifies Indigenous voices in a Western
academic context rather than relying on extractive academic processes that “sell our [Indigenous]
knowledge to someone who will charge our children tuition to acquire it [which] is to violate our
law” (Maracle, 2017, p. 117).

The Indigenous Information Literacy OER drew heavily on scholarly content,
highlighting each Indigenous author and the nation to which they associate. The Indigenous
Teaching Resources: Student Collection OER was centered on K-12 teaching and therefore drew
mainly on children’s material by Indigenous authors and illustrators. Some of these materials
were nation specific, such as Michelle Souliere’s selection Count to Ten the Métis Way, in which
both Earlene the illustrator and the related content were Métis specific (Cowichan Valley School
District Indigenous Education, 2021). Other works, like Jordan Kidd’s selection Indian
Residential Schools and Reconciliation: Teacher Resource Guide 5 (First Nations Education
Steering Committee, 2020), included a wide range of experiences related more broadly to First
Nations’ colonization in residential schools (Bouvier, 2020). In both examples, discussions about
the authors, the context, and the locations of the students who curated the resources were integral
to the creation process.

In some cases, students who were new to IKS and Indigenous education unknowingly
made disrespectful remarks when curating a resource. These mistakes were a starting point for
further discussion within the editing team. They also opened up a learning opportunity for
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Marom’s students to reflect on what respectful communication for building relationships with
Indigenous Peoples looks like in the classroom.

In addition to drawing on Indigenous voices, both this article and the two OER examples
followed Gregory Younging’s (2018) style guide for capitalization, capitalizing words such as
Protocols, Elder, and Indigenous voices: Indigenous style uses capitals where conventional style
does not. It is a deliberate decision that redresses mainstream society’s history of regarding
Indigenous Peoples as having no legitimate national identities; governmental, social, spiritual, or
religious institutions; or collection rights (p. 77). All resources draw on their respective
documentation styles—APA or Chicago—but prioritize Indigenous capitalization as outlined in
Younging’s work as an additional way of engaging in respectful relations.

Relevance

The concept of relevance urges us to think about the intersections of knowledge, the
knower, and context. It starts with asking: Who controls what is relevant? It is about moving
away from the Western academy’s ideas of what is knowledge worthy to Indigenous
communities’ interests. Jennifer Wegmigwans (2018) notes that systemic “disregard for what
Indigenous communities want is not only a symptom of colonization but also represents a
worldview unable to conceive of notions of community, language, and knowledge outside its
own limited perceptions and understandings” (p. 59). It is vital that we listen deeply, as
Indigenous authors and allies, to ensure that the topics we choose reflect the needs and desires of
the communities we engage with.

In the Indigenous Information Literacy OER, listening deeply meant engagement that
began with literal conversations with Kwantlen Polytechnic University Indigenous elders,
faculty, staff, and students. It centered on relationships founded on trust. While no Indigenous
Kwantlen Polytechnic University community member specifically asked Chong (Indigenous
resources librarian) to build an Indigenous Information Literacy OER, what she heard from deep
listening is that more education was needed to support Indigenous ways of knowing. This
process included a deeper understanding of the harm academic institutions have caused with
their property-focused, print-based dogma, and a deeper understanding of oral protocols.

Jennifer Wegmigwans (2018) notes that her Anishinaabe culture has “a belief that each
individual is a capable and responsible member of a larger community. Individuals then make
contributions to their communities based upon their heart knowledge” (p. 86). With this in mind,
Chong proposed writing an OER that would strengthen Indigenous sovereignty over cultural
property in an academic context as this activity weaves together her heart knowledge and her
skills. Wegmigwans (2018) specifically notes that “reading and writing are part of this process
[of contribution], especially in a society now saturated with information” (p. 186). Writing, for
Chong, was a way to give back in a relevant way that strengthened Indigenous relationships and
presence on campus.

For the Indigenous Teaching Resources: Student Collection OER, deep listening meant
learning the history and the manifestation of settler colonialism in Canada and asking how
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students and teachers can contribute to the ongoing project of decolonization. Numerous
documents have been produced by Indigenous Peoples calling for educational reforms, ranging
from the United Nations Declaration on the Rights of Indigenous Peoples (2007), the Calls for
Justice for Murdered and Missing Indigenous Women and Girls (National Inquiry into Missing
and Murdered Indigenous Women and Girls, 2019), and the Report of the Royal Commission on
Aboriginal Peoples (1996), but the document that has arguably had the largest impact in the
education field is the Truth and Reconciliation Commission (TRC) Calls to Action (2015).

The TRC Calls to Action, coupled with the recovery of the unmarked graves that began at
Kamloops Residential School in 2021 (Wilson-Raybould, (Kwakwaka’wakw), 2021), have
propelled a serious examination of the “education” system in Canada in relation to Indigenous
Peoples.

It is from these TRC Calls to Action, specifically the call to “provide the necessary
funding to post-secondary institutions to educate teachers on how to integrate Indigenous
knowledge and teaching methods into classrooms” (Truth and Reconciliation Commission, 2015,
p. 331) that the Indigenous Teaching Resources: Student Collection OER was imagined. For
Marom, the OER was an answer to a highly concrete question that she asks every time she
teaches a course: “How can I tie these Calls to Action into my teaching practice?”” This question
does not have just one correct answer and does not always lead to a good answer, but it keeps her
learning and engaging with the ongoing project of decolonization.

We argue that both direct personal relationships, exemplified in the Indigenous
Information Literacy OER and positioned within the wider project of decolonization are
manifestations of relevance in creating OER.

Reverence

Reverence—an acknowledgement that there are things beyond our perception, such as
spirit—is often neglected in academia. Reverence contradicts Western notions that knowledge is
neutral and rational and that there is a separation between church (spiritual) and state
(education). This fragmentation is a result of relationship denialism (Donald, 2022). Donald
(2002) notes that the “psychosis of relationship denial results from a decades-long curricular
project dedicated to the telling of a Canadian national narrative that has largely excluded the
memories and experiences of Indigenous Peoples™ (p. 8). For both the Indigenous Information
Literacy OER and the Indigenous Teaching Resources: Student Collection OER, Chong
understood the importance of reverent relationships, disrupting the cycle of relationship
denialism.

Chong consulted the creator and ancestors for guidance on how to approach publications
that would benefit future generations. Spiritual practices such as smudging, prayer, and sweat
lodge guide all paths in life but are especially pertinent when delving into knowledge production
and publication. Publication has historically been a tool used to remove Indigenous voices,
ownership, and agency (Maracle, 2017); thus, it is vital that when approaching projects of this
nature, we do so with care and guidance from the spirit world to prevent unintentional harm
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(Wegmigwans, 2018). Chong wants to ensure the work is of benefit to Indigenous communities
where enhancing healing and reducing harm are foundational. In the case of Teaching Resources:
Student Collection OER, which was created collaboratively by an Indigenous and
non-Indigenous team, reverence meant giving space to the Indigenous members to lead the work
and guide the creation process. This meant letting go of academic productivity “check-boxes” in
order to open spaces for holistic processes.

It is vital to the work we do as Indigenous Peoples and Indigenous academics to
acknowledge and make these reverent practices public as they are integral to how we engage
with our work. It is also vital to non-Indigenous people to support and make space for these
practices and push back against limiting academic structures and hierarchies that support
relational denialism (Donald, 2022).

Conclusion

We argue that while OER has the potential to transform academic knowledge production,
it can also reproduce colonial practices under the promise of openness. While the 5SRs of OER
make knowledge production more equitable and knowledge dissemination more accessible
(Wiley & Hilton, 2018; Wiley, 2021), they cannot be copy and pasted to the context of
Indigenous OER. Indigenous OER must push back on concepts of relationship denial (Donald,
2022) by centering relationships in the 6Rs proposed by Lar-son (2022).

The 6Rs discussed here bridge the potential of OER to the context of Indigenous
education. Both Indigenous and non-Indigenous academics who are involved in OER production
must ask themselves how their work challenges colonial academic structures and supports
holistic Indigenous knowledge production and Indigenous communities and holds us accountable
to all our relations.
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