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Abstract

In recent years, open educational resources (OER) have emerged as a possible solution to combat
rising textbook costs and improve college affordability. While previous studies have researched student
and faculty perceptions of OER, this study aimed to understand student and faculty satisfaction and
engagement with using an OER textbook in a class. This paper presents survey data collected from a
convenience sample of 132 undergraduate students and 14 instructors from a gateway freshman
composition course at a public university. Findings indicate strong student support for OER textbooks,
and also the need for improvement in both how students are informed about OER-enabled courses prior
to registration as well as how to navigate the OER’s features once in class. Most faculty respondents
used the OER as a primary text for class and valued its affordability. Survey results identified clear areas
of faculty concern regarding institutional support in developing OER such as funding and release time.

Introduction

Open educational resources, or OER, are defined as “learning, teaching and research materials in
any format and medium that reside in the public domain or are under copyright that have been released
under an open license, that permit no-cost access, re-use, re-purpose, adaptation and redistribution by
others” (UNESCO, 2025). Founded on the core principles of accessibility, adaptability, and open
licensing, OER has been increasingly championed as a strategy for advancing equity in higher education
and addressing rising textbook costs. For more than 20 years, OER adoption has been on the rise in
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higher education with 26% of faculty reporting that they use OER as a required material in a 2023-2024
survey (Seaman & Seaman, 2024). This is up from only five percent in 2015-2016 (Seaman & Seaman,
2024). Despite these impressive gains, high textbook costs continue to impact college students with
more than half of students indicating they did not purchase a required textbook due to its cost (Florida
Virtual Campus, 2022).

High textbook costs negatively affect students in multiple ways, including taking fewer courses,
avoiding specific classes, struggling academically due to lack of access to required materials, and
dropping courses altogether. Students may also forgo purchasing assigned textbooks and access codes in
order to meet basic needs such as food and housing. A nationwide survey of college students in 2020 by
the U.S. PIRG Education Fund found that “food insecure students skip buying course materials at
significantly higher rates” (Nagle & Vitez, 2021, p. 10). Recognizing the growing adoption of OER and
its potential to reduce financial barriers, this study examines student and faculty satisfaction with an
OER textbook in a freshman composition course, focusing on its impact on learning experiences and
instructional effectiveness.

Literature Review

Many studies have explored the benefits of OER and highlighted their potential to ease students’
financial burdens while also enhancing retention and success rates (Diaz Solodukhin et al., 2025;
Feldstein et al., 2012; Ross et al., 2018). One such study by Colvard, Watson, & Park (2018) suggests
OER as an “equity strategy for higher education” (p. 273), and their study demonstrates that courses
using OER improved end-of-course grades; decreased drop, fail, withdrawal (DFW) rates; and were
particularly beneficial for part-time students. Furthermore, Watson and Rush-Marlowe (2023) argue that
“institutions should consider using OER to create a cheaper, more inclusive, accessible, and effective
educational environment” (p. 18). Similarly, in a 2023 study, Mayer reported that “OER courses had an
overall higher passing rate than non-OER courses” (p. 781). However, in general, most studies have
consistently shown no significant difference in student performance between courses that use OER and
those that use commercial textbooks, indicating that, if nothing else, using OER does not negatively
impact student learning (Jhangiani et al., 2018; Wynants & Dennis, 2022).

Additionally, numerous studies have examined student and faculty perceptions of OER,
particularly perceptions of its quality compared to traditional textbooks. One synthesis of multiple
studies found “a consistent pattern has emerged of both students and faculty generally rating OER to be
as good or better” than commercial textbooks and argued “utilizing OER simultaneously saves students
money while not decreasing their learning” (Hilton, 2019, p. 873). Researchers at Ohio State University
found that “both students and faculty were generally pleased with the quality and experience of using
open and affordable digital materials” (Jaggars et al., 2018, p. 72). Similarly, another study reported
“nearly 47% of students indicated that they believed that OER materials were superior in quality to
traditional textbooks, and around 46% indicated that they perceived no difference in quality between
OER and traditional textbooks” (Davis, 2022, para. 7).
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Studies have also explored the impact OER usage can have on student engagement, instructor
ratings, and which classes students decide to take. For example, one study reported that over 90% of the
students surveyed thought that the inclusion of OER resources increased participation, satisfaction,
academic performance, and engagement in the course, and many felt OER reduced their worry and stress
related to financial aspects of buying textbooks (Collins et al., 2020). Furthermore, this study suggested
that OER improved students’ interest in the course due to “ease of accessibility” (Collins et al., 2020, p.
120). Nusbaum and Cuttler (2020) found that “students who were enrolled in actual courses using OER
rated their instructors significantly more positively” (p. 4) and that “the use of OER may increase the
likelihood that students will take a specific class” (p. 5).

Scholars have also explored how OER enables instructors to customize course materials to better
align with their pedagogical goals and to experiment with open pedagogy approaches, fostering more
engaging and student-centered learning experiences. Mayer (2023) found that faculty “using OER had a
positive impact on their pedagogical approaches, which in turn may have increased student engagement
and learning” (p. 790). Similarly, besides cost savings, faculty are often motivated to adopt OER because
of a desire to be innovative in their teaching and to “have greater control over their course content”
(Lantrip & Ray, 2021, p. 906). Collectively, these findings highlight the multifaceted benefits of OER,
including improved access, affordability, and student engagement, without compromising academic
performance. While much is known about general perceptions and outcomes associated with OER, the
present study explores new ground by examining student and faculty experiences with OER in a specific
disciplinary context: first-year writing.

Methods

Research Purpose and Research Questions

In the review of literature, most studies focused either on perception or outcome but seldom
integrated satisfaction and engagement comprehensively for both students and faculty. Additionally,
only a few studies (Hoskins & Gruber, 2025) targeted specific courses such as gateway or general
education courses to understand the unique dynamics of OER use in these contexts. The research
questions were developed through a review of the existing literature and shaped by gaps identified in
prior studies, particularly the limited integration of both faculty and student perspectives and the need to
explore both satisfaction and pedagogical impacts in the context of a gateway course. This study seeks to
address this gap in the literature by exploring the following research questions:

RQ1: To what extent does the OER textbook meet student and faculty expectations for quality
and usefulness?

RQ2: To what extent do students feel the OER contributed to their learning in class?
RQ3: What other benefits do students believe came from using the OER besides cost savings?

RQ4: To what extent has the OER impacted or changed faculty pedagogy?
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RQ5: What is the faculty’s perception of how OER has impacted student learning, motivation,
and engagement?

Research Context

The setting of this research study is an R2-designated public university in the southeastern
United States. For the 2024-2025 academic year, the university enrolled approximately 24,000 students,
of which approximately 87% were undergraduates. This study was conducted by two academic
librarians whose primary responsibilities pertain to the promotion of open scholarship on campus. A
prior campus-wide survey of faculty (Haupt, 2023) found that many instructors expressed interest in
OER but cited a lack of time, support, and institutional incentives as barriers to adoption—findings that
helped inform the focus of the present study.

This study is situated within an atmosphere of enthusiasm and institutional support for OER,
both at the researchers’ university as well as their state government. Within the researchers’ academic
library, early attempts were made at improving textbook affordability for students such as purchasing
print copies of high enrollment course textbooks and placing them on reserve. After the COVID-19
pandemic, however, the library began to make large shifts in its collection development, and a
commitment to OER was part of this new strategy. The library devoted a faculty line to a newly created
position of Student Success and Open Education Librarian and hired one of the authors into this role in
2023. Upon starting work at the library, this librarian immediately began to develop a multipronged
strategy for promoting OER materials on campus. One such innovation was the championing of
financial support from the University Provost’s office to support faculty grants to adopt, adapt, or create
new OER course materials. These grants commenced with the 2024-2025 academic year.

These university efforts at expanding OER on campus aligned with concurrent state government
support for OER. State support came through educational programming (such as workshops to educate
college and university faculty about OER) and large-scale financial support in the form of grants.
Several rounds of grant funding were offered to state community colleges and 4-year universities to
develop OER course materials for deployment in existing for-credit courses. In 2021, English faculty
from the researchers’ university were selected to receive one such state grant. These faculty created an
OER textbook to replace or supplement the existing course materials for ENGL 1020: Research and
Argumentative Writing. As an English general education class required of all undergraduate students and
typically taken during the first year, ENGL 1020 was identified as a high-impact course for an OER
textbook implementation. The OER textbook resulting from the work of the grant-funded English

faculty was titled The Ask: A More Beautiful Question.

Research Setting

This study analyzes the perspectives of both ENGL 1020 students who utilized the OER
textbook as well as English department instructors who utilized the OER in their teaching during the
spring 2024 semester. Separate online surveys were created and administered to students and faculty
involved with ENGL 1020 during the spring 2024 semester. Details regarding these survey instruments
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and their data collection will be described separately below by participant group, and results will
subsequently be presented with joint findings by research question. Copies of both the student and
faculty survey instruments can be found in our publicly available data repository (see our Data
Availability Statement below for the link).

Student Survey
Participants

ENGL 1020 serves approximately 2,600 students each academic year in over 190 sections. This
is the second course of a required first-year language arts sequence, and most incoming traditional
students take the course in their second semester upon completion of the prerequisite class, ENGL 1010,
which also currently uses an OER textbook developed by the department. However, the use of the OER
in either course is not mandatory for instructors. In addition to these traditional undergraduate students,
area high school students may take the course through dual enrollment cooperative agreements between
the university and local school districts. For this study, 35 sections of dual enrollment students were
excluded; only traditional students enrolled in one of the 102 sections of ENGL 1020 sections during the
spring 2024 semester were surveyed.

Instrument

A web-based survey instrument consisting of 19 total questions was developed in Qualtrics by
the researchers in order to examine student perceptions of the ENGL 1020 OER textbook. Four of the
questions gathered optional demographic information, and the remaining 15 questions sought to
ascertain student opinions regarding the organization, functionality, perceived usefulness, and benefits of
the textbook in accordance with the goals of research questions one through three. The survey questions
were a mix of multiple choice, Likert-scaled questions, and fill-in-the-blank responses. Please see
Appendix A Table A1 for a crosswalk which matches each student survey question to the appropriate
research question. Questions in the student survey were adapted from the Wynants & Dennis (2022)
survey and the Collins, Mitchell, and Nojeim (2020) survey. The survey was prepared and administered
using Qualtrics. Institutional review board approval was obtained at the beginning of the survey, and
consent was required of participants before being allowed to proceed. The question soliciting participant
IRB approval was the survey’s only required question; all other survey questions were optional.
Additional details about the survey administration, including timing and distribution, are provided in the
data collection section.

Data Collection

Data collection occurred during the last two weeks of the spring 2024 semester and prior to final
exams. The researchers worked directly with the ENGL 1020 instructors to ensure distribution of the
student survey. The survey was separate from the end of course evaluations, and instructors were asked
to distribute the link to their students in one of the following ways: to forward the survey directly to
students via email, post the survey link in the learning management system, or set aside time in class for
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students to take the online survey. Instructors were given a QR code to make it easier for students to
access the survey in class. The survey was distributed to 1,743 students of which 132 students completed
the survey for a 7.5% completion rate.

Faculty Survey
Participants

Excluding the instructors of high school dual enrollment sections, 34 instructors of ENGL 1020
during the spring 2024 semester were solicited for participation in the study. The composition of these
instructors included both faculty (tenured and tenure-track) within the English department, as well as
graduate teaching assistants (GTAs) employed by the department. The term faculty has been used
interchangeably with the term instructor throughout this paper in describing those who taught ENGL
1020. In terms of this research project, the only substantive difference between faculty and non-faculty
instructors was the requirement to teach with the OER textbook, The Ask, during the spring 2024
semester. While faculty instructors had the option of using the OER or an alternative text, GTAs were
required to use the OER textbook. The most common alternate texts selected by faculty are Everything’s
an Argument by Andrea Lunsford and John R. Ruszkiewicz and They Say /I Say by Gerald Graff and
Cathy Birkenstein.

Instrument

A web-based survey instrument was developed in Qualtrics by the researchers. The goals were to
understand ENGL 1020 instructor perspectives regarding the effectiveness of the specific OER textbook
during the semester as well as instructor beliefs regarding the pedagogical utility of OER. The survey
asked two demographic questions regarding instructor teaching experiences before asking a qualifier
question (to disqualify high school dual enrollment instructors from the study). The main body of the
survey consisted of 10 questions, nine of which were either multiple-choice or Likert-scaled format, and
the final question was open response format. The data gathered from these ten questions sought to
answer research questions one, four, and five. Please see Appendix B Table B1 for a crosswalk which
matches each faculty survey question to the appropriate research question. As with the student survey,
institutional review board approval was obtained at the beginning of the faculty survey, and consent was
required of participants before being allowed to proceed. This IRB approval question was the only
required survey question, and all other questions were optional for participants.

Data Collection

Like the student survey, data collection for the faculty survey occurred within the last two weeks
of the spring 2024 semester, prior to final exams. Three days after the student survey was distributed, a
link to the faculty survey was emailed to all ENGL 1020 instructors. Survey questions were adapted
from Lantrip and Ray’s (2021) survey. Thirty-four instructors were solicited for participation in the
study, and 14 instructors completed the survey (for a 41% participation rate).
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Analysis of Student and Faculty Survey Data

Both surveys relied primarily on questions which gathered quantitative data through such formats
as multiple-choice and Likert-scaled questions. These questions produced descriptive data results in the
form of totals and percentages, which are reported below. For the open response questions of each
survey, the researchers analyzed individual responses in order to group together similar themes or
concepts; these groupings were then used to determine predominant views for each question.

Results

Demographics

A total of 132 students completed the student survey. Three demographic questions collected
information about these participants. The survey found that the majority (86%) of student respondents
were freshmen, followed by sophomores (10%), juniors (3%), and one student electing “other” as their
class standing. Nearly all (96%) respondents were full-time students. More than half of the respondents
(54%) identified themselves as female, followed by 44% as male, and 2% as other. Please see Table 1
for the complete student participant demographic results.

Table 1

Student Demographic Results

Question Results Total
1. Current Freshman Sophomore  Junior Senior Other
educational
status? 109 (86%) 12 (10%) 4 (3%) 0 (0%) 1 (1%) 126
2. Full-time or  Full-time Part-time
part-time
status? 122 (96%) 5 (4%) 127
3. Gender? Female Male Other

68 (54%) 55 (44%) 3 (2%) 126

Regarding the ENGL 1020 instructors, a total of 14 participants completed the faculty survey
which included two demographic questions. The survey found that respondents had a wide range of
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teaching experience at the college level, ranging from early-career instructors with less than three years
of experience (21%) all the way up to instructors with over 19 years of experience (14%). This finding is
in line with our understanding that ENGL 1020 is taught by both GTAs as well as seasoned faculty. The
second demographic question asked participants to indicate their average teaching load per semester.
Here the findings were more bifurcated, with most respondents teaching either two courses (36%) or five
courses (43%). These findings again reflect the reality of GTAs and faculty comprising the bulk of
ENGL 1020 instructors. Please see Table 2 for the complete faculty participant demographic results.

Table 2

Faculty Demographic Results

Question Results Total

1. How long 0-3 yrs. 3-6 yrs. 9-12 yrs. 15-18 yrs. 19+ yrs.

teaching at
college level? 3 (21%) 4(29%)  2(14%)  3(21%) 2 (14%) 14

2. Average 1 course 2 courses 3 courses S courses 6+ courses
teaching load
per semester? 1 (7%) 536%) 1(7%) 6 (43%) 1 (7%) 14

Student and Faculty Survey Results

This section presents combined results from both the student and faculty surveys, organized by
research question to highlight overlapping themes and perspectives.

RQ1: To what extent does the OER textbook meet student and faculty expectations for quality and
usefulness?

Nearly half of the questions on the student survey sought to understand student perceptions of the
OER textbook for quality and usefulness. Two questions asked students to give overall judgements of
the OER’s helpfulness. A solid majority of respondents (61%) either strongly agreed (25%) or slightly
agreed (36%) with the statement “The OER textbook was helpful and engaging to me;” however, nearly
a third of students (31%) had a neutral response to this statement. A large neutral student response (36%)
was also recorded for the statement, “The OER textbook met my expectations for the course.” It is
encouraging, however, that 32% of respondents strongly agreed with this statement, and 29% slightly
agreed; therefore, a majority (61%) of student participants were satisfied with the OER as the class
resource. Technology issues largely did not inhibit students from using the OER, as 58% strongly
disagreed and 24% slightly disagreed with the statement, “I had trouble accessing the OER textbook for
this course.” Having accessed the textbook, most students were able to easily acclimate to the OER’s
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layout as 25% strongly agreed and 44% slightly agreed with the statement, “The OER textbook was
organized in a way that helped my understanding of course concept.” Finally, a large majority of
students found that “compared to regular textbooks, the OER chapters were just as thorough and
complete in covering required topics and competencies;” 45% strongly agreed with this statement, and
29% slightly agreed. See Appendix C Table C1 for the complete results of these five Likert-scaled
questions.

In addition to these Likert-scaled insights, two open response questions gave student participants
an additional opportunity to describe their experiences with the OER textbook. Question 14 asked
students, “What challenges did you face using the OER textbook?” Fifteen responses were recorded, and
the majority (nine responses) described issues of a technological nature. Students had difficulty getting
into the textbook through the course management system, and once inside, they encountered links that
did not work. One student noted that, “It was a little hard to use the highlighting and note taking
functions,” and another student was probably echoing these concerns when they wrote that, “Sometimes
it was hard to access certain functions.” One student cited a problem accessing the OER when the Wi-Fi
(presumably on campus) was having issues.

The next largest set of concerns pertained to navigation within the textbook: four students noted
difficulties such as “sometimes stuff was hard to find,” and “the way the chapters are set up.” Finally,
one student questioned the relevance of the OER textbook’s content, and another pointed out their
personal reading comprehension difficulties in consuming the text. Question 15 asked students, “What
could be done to improve your experience with the OER textbook in this course?”” Twenty-three
responses with substantive feedback for improvements were recorded. The majority (10 responses)
pertained to suggested improvement regarding design elements of the OER textbook such as layout and
usability. The next largest set of suggestions (eight responses) pertained to a desire for instructors to use
the OER textbook more frequently in class. Two students cited desired technology-related
improvements, such as the links and course management system working properly in implementing the
OER. Another two students cited problems with reading comprehension issues. Finally, one student
wanted a greater explanation of the campus OER program, writing, “I wasn’t sure how to tell which
courses use the OER textbook. Elaborating more on that would be helpful.”

Similar to the student survey, half of the faculty survey’s questions sought to discover participant
impressions of the OER textbook from the perspective of quality and usefulness. As an initial indicator
of perceived quality of the OER, we first sought to understand how widespread its use was among the
course instructors. The vast majority (71%) of the survey’s 14 respondents reported using the OER
textbook as the primary text for their class, and another 14% said that they used the text as a
supplementary material; these results indicated that 85% of our survey participants (12 respondents)
were using the OER. Twelve of the 14 survey participants said that they assigned readings from the
textbook, and of these participants, 58% referenced the text in class “sometimes” with another 33%
referencing the text “often.”

In response to the question, “How does the quality of the OER textbook compare to your
previous commercial textbook,” 12 participants answered with “slightly higher quality” (25%), “about
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the same” (42%), “slightly lower quality” (25%), and “much lower quality” (8%). None of the
respondents agreed that the text was of “much higher quality.” It is important to note that this question
assumes prior experience with a commercial textbook which may not have applied to all
participants—for example, graduate teaching assistants or instructors in their first semester. Future
iterations of the survey could clarify or separate these questions to ensure responses more accurately
reflect participants’ experiences.

Four participants gave substantive feedback to the open response question of the survey that
asked, “Please share any comments or feedback regarding usage of the OER textbook in this course.”
There were a range of different concerns shared by the course instructors, such as the issue of faculty
unpaid labor (in producing the OER), faculty forced to change their pedagogy (to move to online
delivery), concerns regarding student financial burdens, and perceived quality problems of the textbook
(“The 1020 OER...is currently organized in a confusing way.”). The longest of the four comments
documented perceived quality concerns (“I found many of the articles/chapters a bit editorial.”). This
instructor preferred other sources which they felt did a better job of educating students.

RQ2: To what extent do students feel the OER contributed to their learning in class?

Six of the 15 questions on the student survey sought to examine the contribution of the OER to
student learning. We first wanted to understand statistics on the basic usage of text before examining the
quality of this usage. The majority of students (71%) first accessed the OER during the first week of
class; interestingly, another 8% reported accessing the text before class even began. In contrast to these
79% of students who were early adopters, 12% of the respondents said they first accessed the text in the
second week of class or later, and 9% reported never looking at the text. The next usage question asked
students the means by which they accessed the OER, and participants were allowed to select up to two
different media. Laptops and/or desktop computers were by far the most popular means of accessing the
OER textbook, and 87% of students reported this option. Phones (18%) were the next most widely used
option, followed by tablets (12%) and printed copies (3%). Eighty-four percent of students said that their
instructor assigned readings or assignments from the textbook. Finally, the instructor used the OER
textbook in class often (50%), sometimes (34%), very little (8%), in every class (5%), and not at all
(3%).

Having established that the OER textbook was widely used by the students and that they were
able to access the text through their devices, we next wanted to look at student experiences with using
the OER textbook. The survey asked students, “Based upon my experience in this course, I would be
interested in using an OER textbook in a future course,” and most students answered affirmatively: 37%
strongly agreed and 27% slightly agreed with the statement. Nearly a quarter of students responded in a
neutral manner, and 13% disagreed with the statement. These results support the premise that the OER
textbook contributed to student learning. However, a subsequent student survey question asked directly,
“What aspects of the OER textbook contributed to your learning?”” Forty-two students gave substantive
feedback to this open response question.
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Coding of these responses generated four main themes: educational, technology ease, financial,
and design elements. The largest number of student comments by far (30 comments) pertained to
positive educational outcomes of using the textbook. One student wrote, “The content in the OER
textbook was strongly linked to the class work and offered different tips that were helpful when
completing the work.” Many other comments echoed this sentiment but in a less descriptive manner,
such as, “It helped me understand my material better.” The next largest number of student comments (8
comments) pertained to the technological ease by which the OER supported their learning. For example,
some students pointed out the ease by which they could access the text and its linked material; another
student appreciated the highlighting features. Financial concerns and design elements each had four
student comments. Students appreciated that they did not have to purchase a textbook for class, and they
also described elements of the OER’s design such as its organization and navigation. In all, these
comments were clear indicators of the OER textbook’s role in contributing to learning.

RQ3: What other benefits do students believe came from using the OER besides cost savings?

Question 12 of the student survey directly asked, “Besides being free, what else did you like
most about the OER textbook?”” Students were permitted to select up to two of the given options,
including an “Other” category. Ease of use at 67% was by far the most popular benefit of the OER.
Other results are summarized below in Table 3. Students who responded with “Other” were allowed to
explain their answer in an open response field; accessibility and “not having to carry a heavy textbook”
were the most frequent responses.

Table 3

Q12. Besides being free, what else did you like most about the OER textbook?

Survey option Percentage Count
response response

Ease of use 67% 85

First day access 34% 43

It was customized to the course 29% 37

Ability to keep a copy 17% 21

Diverse examples and voices 16% 20
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Although the students appeared to find clear benefits to using an OER textbook in class, one area
of concern to the researchers was that these students overwhelmingly did not know how to identify
courses which were designated as OER in the student course registration system. Only 18% of students
answered “Yes” and 12% answered “Maybe” when asked, “Do you know how to identify which classes
use OER textbooks when you register for classes?” At the time the survey was conducted, students could
locate these courses by using the advanced search feature to filter for sections with the OER attribute.
Since then, the attribute has been renamed Zero Textbook Cost (ZTC) to improve clarity and support
broader campus textbook affordability efforts.

RQ4: To what extent has the OER impacted or changed faculty pedagogy?

The faculty survey asked three questions which pertained to this inquiry. One question directly
asked instructors the extent to which the textbook influenced their “pedagogical principles or beliefs.”
Closely related to this was a second question which asked how the text “changed [their] instructional
practices.” While this study did not analyze responses in relation to instructors’ years of teaching
experience, doing so could offer valuable insight into how pedagogical shifts may vary by experience
level and is worth exploring in future research. Fourteen faculty members completed the survey, and the
results are displayed below in Table 4; however, this data shows that the OER had more influence on
instructional practices than pedagogical beliefs.

Table 4

Faculty Survey: Questions 5 & 6

Question Results Total

No change Some change  Great

change
Q5. To what extent has using the OER
textbook in this course influenced your
pedagogical principles or beliefs? 7(58%) 4(33%) 1 (8%) 12
Q6. To what extent has using the OER
textbook in this course changed your
instructional practices? 4 (33%) 7(58%) 1 (8%) 12
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Finally, instructors were asked to “rank in order of importance what you would like to see to
support ongoing OER implementation.” Of the five choices, respondents prioritized sustained funding;
followed by release time; sustained training and technical support; recognition of OER work in
promotion and tenure; and lastly, more publishing platforms and/or tools.

RQS5: What is the faculty’s perception of how OER has impacted student learning, motivation, and
engagement?

Two questions on the faculty survey sought to examine the impact of OER on student learning,
motivation, and engagement. The first question asked, “Have you noticed any differences in students’
level of motivation for this OER class compared to times you have taught the same or similar classes
without OER?” For 10 of the 12 respondents (83%), there was no noticeable difference; the remaining
two participants (17%) found that “students seem more motivated.” However, no one felt that “students
seem less motivated” in the OER class. The second question asked, “Have you noticed any difference in
student engagement with the learning materials in this OER class compared to times you have taught the
same class without OER?” Again, the majority of the 12 respondents (75%) did not notice any
difference. Three participants (25%) felt that students seemed more engaged, and no one thought that
students seemed less engaged with the OER materials as compared to the traditional textbook.

Discussion

Based on the findings of this study, we conclude that the overwhelming majority of students were
highly satisfied with the quality and usefulness of the OER textbook and felt that it contributed to their
learning in the course. Most student respondents thought the OER was helpful, engaging, and agreed that
it met their expectations (61%). Students also expressed that it helped them understand the material,
noting its educational value, accessibility, and ease of use. Since most students accessed the OER during
the first week of class, this suggests it was easy for them to locate and access. The majority also
expressed interest in using OER in future courses. This shows that using the OER textbook was a
positive experience for most students and presents an opportunity for increasing OER usage on campus
in the long-term as a student-centered practice.

Despite a solid majority (82%) of students reporting no technological issues in accessing the text,
the open responses indicated that technological problems were the biggest challenge students
experienced. These problems ranged from access to broken links and functionality issues (such as
highlighting and note-taking features). This issue points out one discrepancy in the student open
response data: while some students pointed out their technological difficulties in using the OER, other
students wrote enthusiastically about how these technology features assisted in their learning. The
OER’s ability to highlight text and allow for note-taking is one specific example of this discrepancy:
some students had trouble and others flourished. It is clear from the quantitative survey data that while
most students readily adjusted to the technological aspects of the OER (such as accessing and using its
features), other students did not find the OER intuitive to use. This finding therefore points to the need
for instructors to devote some class time at the beginning of the semester to acclimate students to the
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OER’s features and navigation as student technology skills cannot be assumed. While similar training is
often not formally provided for traditional course materials, the student feedback highlights a possible
opportunity for support and training for both instructors and students.

Besides cost savings, students also appreciated wider benefits of using the OER, particularly its
ease of use, early access, and course relevance. However, despite these benefits, most students did not
know how to identify OER courses during registration (only 18%), indicating a need for better OER
visibility on campus. Since the survey was initially distributed, our institution has updated the name of
the OER designation in the registration system to Zero Textbook Cost (ZTC) to make it clearer and more
easily recognized by students. We have also expanded our efforts to raise student awareness by hosting
multiple campus tabling events, sending reminder emails with instructions for locating ZTC classes, and
distributing ZTC information through academic advisor networks.

Regarding faculty satisfaction with the OER textbook, our study found widespread usage (85%)
but revealed mixed views on quality. While some found it comparable or better than commercial texts,
others noted issues with organization or perceived editorial bias. We also found that using the OER
influenced instructional practices more than pedagogical beliefs, suggesting faculty are adjusting how
they teach rather than why they teach. Faculty observed minimal change in student motivation or
engagement, though a few noted slightly increased motivation. As for identifying ways to better support
faculty in OER work at our institution going forward, results showed that faculty prioritized sustained
funding, release time, and sustained training and technical support as the most important ways to
improve and sustain OER use. This echoes findings from a previous OER survey of faculty at our
institution that showed they “need more time to find and evaluate materials for use and want more
institutional support to make that happen” (Haupt, 2023, p. 91). Taken together, these findings
underscore the importance of ongoing institutional investment—not only in the materials themselves,
but in the time, training, and support structures that enable faculty to confidently adopt, adapt, and
sustain OER use in their teaching.

Limitations

This study had several limitations. Not all sections of the freshman composition course used the
OER textbook, which may have impacted the generalizability of the findings. Additionally, the student
survey relied on faculty to distribute it, and participation was voluntary without incentives, potentially
leading to lower response rates and self-selection bias. To mitigate potential confusion around
terminology, particularly the term OER, a brief definition was included at the beginning of the student
survey; however, unfamiliar vocabulary may still have influenced how some students interpreted or
responded to certain questions.

Conclusion

In conclusion, the results of this study suggest that OER textbooks can serve not only as viable
and cost-effective alternatives to traditional commercial textbooks, but also as high-quality educational
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resources that support student learning and promote equitable access to course materials. Student
feedback reinforces the role of OER in fostering equitable access, while faculty perspectives highlight
the critical need for coordinated institutional support to sustain and expand OER adoption and
innovation. Notably, instructors prioritized sustained funding as the most important form of support for
ongoing OER implementation, followed by release time, sustained training and technical assistance,
recognition of OER work in promotion and tenure processes, and increased publishing platforms and
tools.

As a result of this study, a team of English faculty at our institution revised the ENGL 1020 OER
to improve user and instructor experience. Additionally, a team of library faculty recently conducted a
campus-wide student survey during the fall 2025 semester to further investigate how our students access
course materials and the financial burden of textbooks. Possible areas of future research might include
discipline-specific comparisons to assess if similar outcomes are seen across different subjects as well as
examining faculty development models that best support pedagogical shifts associated with OER use.
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Appendices
Appendix A.

The following table (Table A1) was provided as an aid to understand the relationship between the
various research questions and their corresponding questions on the student survey instrument.

Table A1

Crosswalk of Student OER Survey to Research Questions

Survey Survey Question Text Corresponding
Question Research
Number Question
1 When did you first access the OER textbook for this course? RQ2
2 How did you most frequently access the OER textbook for RQ2
this course?
3 Did your instructor assign readings or assignments for the RQ2
textbook?
4 How much did the instructor use or reference the OER RQ2
textbook in the course?
5 The OER textbook was helpful and engaging to me. RQ1
6 I had trouble accessing the OER textbook for this course. RQ1
7 The OER textbook was organized in a way that helped my RQI1
understanding of course concepts.
8 The OER textbook met my expectations for the course. RQI1
9 Compared to regular textbooks, the OER chapters were just RQI1
as thorough and complete in covering required topics and
competencies.
10 Based upon my experience in this course, I would be RQ2
interested in using an OER textbook in a future course.
11 Do you know how to identify which classes use OER RQ3
textbooks when you register for classes?
12 Besides being free, what else did you like most about the RQ3
OER textbook?
13 What aspects of the OER textbook contributed to your RQ2
learning?
14 What challenges did you face using the OER textbook? RQI1
15 What could be done to improve your experience with the RQ1

OER textbook in this course?
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Appendix B.

The following table (Table B1) was provided as an aid to understand the relationship between the
various research questions and their corresponding questions on the faculty survey instrument.

Table B1

Crosswalk of Instructor OER Survey to Research Questions

Survey Survey Question Text Corresponding
Question Research
Number Question
1 Did the OER textbook serve as the primary textbook in your RQI1
class or as a supplement?
2 Did you assign readings or assignments from the OER RQ1
textbook?
3 How much did you use or reference the OER textbook in the RQ1
course?
4 How does the quality of the OER textbook compare to your RQ1
previous commercial textbook?
5 To what extent has using the OER textbook in this course RQ4
influenced your pedagogical principles or beliefs?
6 To what extent has using the OER textbook in this course RQ4
changed your instructional practices?
7 Have you noticed any differences in students’ level of RQ5

motivation for this OER class compared to times you have
taught the same or similar classes without OER?
8 Have you noticed any differences in student engagement RQ5
with the learning materials in this OER class compared to
times you have taught the same class without OER?

9 Please rank in order of importance what you would like to RQ4
see to support ongoing OER implementation.
10 Please share any comments or feedback regarding usage of RQ1

the OER textbook in this course.
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Appendix C.

The following table (Table C1) provides the complete results of the student survey’s five Likert-scaled
questions. These questions support RQ1 and are reported under the Results section.

Table C1

Responses to Student Survey Questions 5-9

Student Survey Question Results Total
Strongly  Slightly  Neutral Slightly Strongly
Agree Agree Disagree Disagree
Q5. The OER textbook 33 47 40 5 6 131
was
helpful and engaging to (25%) 36%) (31%) (4%) (5%)
me.
Q6. I had trouble 3 0 20 32 76 131
accessing the
OER textbook for this (2%) (15%) (24%) (58%)
course.
Q7. The OER textbook
was
organized in a way that 33 57 36 2 3 131
helped my
understanding of course (25%) (44%)  (27%) (2%) (2%)
concepts.
Q8. The OER textbook 41 38 47 3 1 130
met my
expectations for the (32%) (29%)  (36%) (2%) (1%)
course.
Q9. Compared to regular
textbooks, the OER 58 38 29 5 0 130
chapters were
just as thorough and (45%) (29%)  (22%) (4%)

complete in

covering required topics
and

competencies.
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