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Abstract
Case studies have demonstrated various ways in which academic librarians support open 

pedagogy, but little has been done to look at the bigger picture of what this support entails. This study 
surveyed 145 US and Canadian academic librarians about how comfortable they are with the concept of 
open pedagogy and whether they have supported it, along with what that support has looked like. The 
study also sought to understand what factors might affect this support, as well as how these librarians 
themselves could be better supported. Results show that a majority of respondents are at least somewhat 
comfortable with open pedagogy and have even supported it in at least one course. Respondents also 
expressed an interest in supporting open pedagogy in the future, but many expressed a desire for more 
resources and professional development.

Introduction
Open pedagogy (OP) has increased in the past decade as a type of open educational praxis, with 

studies across various disciplines documenting how instructors have used OP to actively engage students 
and improve their learning experience by inviting them to create learning materials that can be used by 
others (Clinton-Lisell, 2021). While interest has grown, instructors have expressed hesitancy toward OP, 
including concerns about privacy and lack of institutional support (Clinton-Lisell, 2021). The author 
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proposed that more training could alleviate these concerns and encouraged more faculty to adapt it in 
their classrooms.

Academic libraries, which provide various instructional support focused on information literacy 
(IL), are one potential venue for this support. The scholarly literature already includes a number of case 
studies detailing how academic librarians have supported courses utilizing OP, whether through assisting 
instructors in learning about OP, helping teach students both synchronously and asynchronously about 
IL issues connected to OP, or providing an embedded supporting role (Evelyn & Kromer, 2018; 
Hollister, 2020; Park & Bridges, 2022). Indeed, some of these case studies connect the work of librarians 
in supporting OP to their existing work of supporting IL, with a focus on the Association of College & 
Research Libraries’ (ACRL) Framework for Information Literacy in Higher Education (Hare et al., 
2020; Johnson & Hooper, 2019). The Framework is organized into six frames, each consisting of a 
concept central to information literacy, a set of knowledge practices, and a set of dispositions. The six 
concepts that anchor the frames are Authority Is Constructed and Contextual, Information Creation as a 
Process, Information Has Value, Research as Inquiry, Scholarship as Conversation, and Searching as 
Strategic Exploration. (Association of College & Research Libraries, 2016, p. 8)

However, there is a need for a broader look at the topic of librarian support of OP as little exists 
apart from individual case studies in the scholarly literature. Therefore, the authors designed a survey to 
try to answer three research questions: 1) What do librarians who work in instruction and/or open 
education think about supporting OP at their institutions? 2) What roles do librarians who work in 
instruction and/or open education play in supporting OP at their institutions? 3) What factors affect their 
views of and roles in supporting OP? In this paper, the authors will present the results of the survey and 
its key takeaways.

Literature Review

Open Pedagogy and Information Literacy 

The concept of OP continues to evolve in the literature as it does in practice. In fact, DeRosa and 
Jhangiani (2017) define OP as a “site of praxis” (p. 313) and suggest the concept resists an exact 
definition. However, a review of OP studies found that a core concept of OP included “students creating 
novel and useful artefacts that had value beyond learning (i.e., renewable assignments)” (Clinton-Lisell, 
2021, p. 259). Another review of the literature identified five common elements: diversity and culture of 
the learners, a participatory pedagogy, the use of open licenses, encouragement of all learners to 
contribute to and share resources, and a culture of collaboration (Tietjen & Asino, 2021). Meanwhile, 
Wiley and Hilton (2018) proposed a series of rubric questions that focused on whether material was 
being created or adapted, does the material have some purpose other than helping the initial student 
learn, can students share the material, and are open licenses used. Another significant outcome of OP is 
that students learn the importance of balancing “the power around the access of knowledge” (Casserly & 
Smith, 2008, p. 262). Not only do the students learn the importance, but they also become part of the 
solution.
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Research has shown that when OP and IL are combined, the resulting mix can create engaging 
student-centered methods for teaching IL (Bond, 2022; Younger et al., 2021). That is, the combination 
places the learner in control of the learning process. When used together, OP and IL encourage students 
to engage with information by organizing, creating, and presenting new information that future users can 
benefit from. Goodsett (2022) recognizes that “librarian involvement in teaching the frames in an open 
pedagogy classroom is essential” (p.149).

Researchers have charted the connections between OP and IL in case studies documenting 
specific examples of how librarians are using OP in the classroom (Evelyn & Kromer, 2018; Goodsett, 
2022; Johnson & Hooper, 2019; Shuttleworth et al., 2019). Along with showcasing librarian support of 
OP, these case studies often discuss various connections between OP and IL. For example, Bussell and 
Larson (2023) created a “scaffolded open pedagogy experience for students to build transferable skills 
while using information literacy concepts to explore how information is produced, disseminated, and 
interpreted across the world with our course revision” (p. 280). The authors noted their course concepts 
and activities can be mapped to the frames Searching as Strategic Exploration, Information Has Value, 
and Information Creation as a Process. Another study documented how one class incorporated OP into a 
credit-bearing course with student learning outcomes related to all six frames (Schultz & Azadbakht, 
2023). The course included open assignments such as editing Wikipedia pages related to a topic the 
student chose and creating a toolkit of helpful resources for new student researchers. 

Librarian Roles

Librarians have adopted multiple roles in supporting OP in IL. This is owing in part to how 
librarians are already uniquely skilled at “finding and compiling things (like open resources), using 
technology (since many open resources are digital), and teaching others how to do these things too” 
(Cullen, 2022, p. 12). 

Librarians also often serve as liaisons to academic departments on campus and can use these 
relationships to build connections with faculty. Librarians serve as consultants to faculty, so they have 
the opportunity to influence them, which puts them in an ideal position to advocate and educate about 
OP (Open & Equitable Scholarship in the Liberal Arts & Jhangiani, 2021). Likewise, many librarians are 
interested in teaching OP assignments in their IL sessions (Gumb, 2022). This pedagogical approach 
shifts the dated perceptions of librarians as mere service providers of IL by allowing them to 
authentically engage with and support students beyond the traditional 50-to-80-minute one-shot session.

Factors Affecting Librarian Support

Despite the potential benefits of librarian support of open pedagogy, barriers do exist for 
librarians trying to support OP. Smith and Lee (2017) recognized that lack of time, increased workload, 
and changing technology create barriers for librarians who are interested in adopting OP into their 
lessons. In addition, job creep and burnout will result as librarians take on more responsibility without 
any reduction in their other duties (Ettarh, 2018). Although the use of OP is an exciting opportunity, 
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librarians need to determine how to make OP sustainable and balance it with their other responsibilities 
(Hare et al., 2020).

Another factor affecting librarian support of OP is the lack of support from their library or 
institution. A systematic review about benefits and challenges of adopting open educational resources   
identified that “lack of incentives and lack of support and education in the creating, using and sharing of 
instructional materials” (Adil et al., 2022, p. 13) all contribute to being a deterrent to adopting OP.

This study sought to explore some of these themes more broadly and beyond case studies by 
surveying academic librarians in the United States and Canada in order to answer the research questions.

Methods
The authors opted to focus on a quantitative survey in order to better understand the full picture 

of librarian support of open pedagogy and created the survey in Qualtrics. The survey was designed with 
four broad sections. The first focused on gathering background information about the participants and 
their institution, as well as their comfort level with OP, support provided at their institutions for open 
education, and then finally whether they have supported OP in a higher education course. Those who 
answered negatively to supporting OP were then directed to a second section available only to them 
about their interest in eventually supporting OP. Those who answered they had supported OP were 
directed to a third section that asked them about their experience with OP. Finally, all participants were 
directed to the fourth section, which asked them about barriers and needs to help support OP.

Two librarians – one in instruction, and one in open education – tested the survey to help with 
expert validity, and the authors adapted the survey based on their feedback. The University of Nevada, 
Reno’s Institutional Review Board granted the research project an exempt status. The survey was open 
to any active academic librarian in the United States or Canada who worked at the time in library 
instruction and/or open education. The authors opted to focus on these two areas of librarianship as the 
most likely areas to support OP.

The survey was launched on 28 June 2023 to seven listservs: ACRL Scholarly Communication, 
ACRL Instruction Section, ACRL Library Instruction Roundtable, ACRL Community and Junior 
College Libraries Section, SPARC’s LibOER, Creative Commons Open Education Platform, and the 
Medical Library Association’s MEDLIB-L. Reminder emails were sent on 19 July and 7 August, and the 
survey closed on 9 August. 208 respondents began the survey; 15 did not meet the inclusion criteria, and 
48 did not complete the survey, leaving 145 respondents. No question required a response, however, 
meaning response totals for some questions might be less than 145. 

One of the authors cleaned and analyzed the quantitative data using RStudio version 
2022.02.3+492. Along with running descriptive data analysis, the project also ran Fisher’s exact test on 
two dependent variables: participant’s comfort level with OP and whether they had supported OP in an 
academic course. The study first attempted to run the chi square test, but there was not enough data 
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available in some cases to meet all the assumptions of chi square. Fisher’s can work with smaller 
datasets, which allowed for its use in this study (“Fisher’s Exact Test,” 2008).

Responses to open-text questions were separated from the other data and coded by two of the 
authors using the text-tagging tool Taguette (taguette.org) to explore themes that emerged.

Limitations

It is likely self-selection bias affected participation in the survey, which could mean an 
overrepresentation of librarians who have supported or are at least interested in or aware of OP. The 
study attempted to account for some of this in the final reminder emails by specifying that even people 
not familiar with OP were encouraged to take the survey. Some respondents might also have not felt 
comfortable in sharing their views on OP, even in an anonymous survey, which could mean this survey 
undercounts those with more negative views toward library work in OP. The survey also did not receive 
enough responses for more in-depth analysis to better explore potential relationships between the 
dependent and independent variables. 

Results 
For the results, this study will look only at those respondents who finished the survey and met 

the inclusion criteria (N=145). 

Background Information

When looking at what type of institution respondents work at, 68% work at a public university 
and 32% work at a private, not-for-profit institution. None worked at for-profit institutions. The largest 
number of respondents came from universities with student enrollment at 10,000 or more (43%), 
followed by 2,000 to 4,999 students (23%), 5,000-9,999 students (20%), and 0-1,999 students (13%). 
The survey also asked respondents the highest degree their institution offered. A doctoral degree was the 
most common (57%), followed by a master’s degree (17%), associate’s degree (14%), and then a 
bachelor’s degree (12%). 

The survey next asked respondents about how long they had worked as a librarian. 
Three-quarters (75%) had worked in the profession for more than five years, followed by those who had 
worked for two to five years (16%) and less than two years (8%). Respondents were then asked about 
whether they worked in library instruction and/or open education. Just under two-thirds (63%) said 
library instruction was one of their core roles, and 28% said instruction was a secondary role. Fewer 
respondents (38%) said open education was a core role, and more said it was a secondary role (46%). 
Most respondents worked in both areas to some extent, but of those who did not work in one of the 
areas, twice as many (16%) did not work in open education compared to those who did not work in 
instruction (8%).

Time spent in instruction generally mirrored time spent in librarianship as a whole. Length of 
service in open education, however, was overall less. Only 30% have worked in it for more than five 
years, and 28% have worked in it for two to five years.
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More than two-thirds (68%) of respondents worked at an institution that provided some type of 
support for open education. The library was the most common source of support (48%), followed by the 
university (34%), and the local government (21%). Respondents could choose as many options as were 
applicable. When it came to whether a respondent’s library supports their work in OP specifically, only 
one respondent said their library discourages it. Most said their library encourages this work (44%) or 
actively requires it as part of their work duties (11%), while the rest said their library was neutral.

Most respondents also reported being at least familiar with OP, with 43% saying they were 
somewhat comfortable, which the survey defined as knowledgeable with it and/or were beginning to 
support it. That was followed by 32% who said they were slightly comfortable, meaning they had heard 
of OP but were not well versed in it, and 19% who were very comfortable, meaning they were 
knowledgeable and had provided significant support for OP. Just 5% said they were not comfortable 
with OP, meaning they are not aware of it.

The survey also asked respondents how many frames from the ACRL Framework for Information 
Literacy for Higher Education they thought had a strong connection with OP. Just 2% each said no 
frames and one frame. That’s compared to 36% who said two or three frames shared a strong 
connection, and 54% who said four or more frames. (The survey mistakenly left out the option for six 
frames, but the authors opted to interpret those who chose four or five as four or more).

When it comes to which respondents have supported OP in a higher education course, 57% said 
they had, compared to 30% who said they had not. The rest said they were not sure; these people were 
grouped with those who said no for the remainder of the survey and for this article.

Supported OP

The survey asked several questions just for those respondents who said they had supported OP 
(N=82), including how many courses they had supported. The largest group (41%) said they had 
supported OP in more than three classes. They were followed by 34% who said they had supported two 
to three classes and 24% who said they had supported one course. 

The survey also asked respondents if they had ever, at least once, initiated their support of OP; 
just over half said they had. Of the remaining respondents, 41% said the course instructor had 
approached them first, and 4% said someone else in their library had prompted them to start the 
discussion.

Next, this subgroup answered what role they played when supporting OP; they could select as 
many options as applied to them. The most common role (67%) was helping the instructor learn about 
OP (see Figure 1). This was followed by helping develop assignments (55%) and creating asynchronous 
learning objects for students (49%). Serving as the instructor of record for the class (15%) and helping 
conduct assessment (10%) were the least common roles respondents played.

Figure 1

Roles Played in Supporting Open Pedagogy
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Note. What role have you played in any class in supporting OP? Respondents could select as many as 
applied. 

*Dotted line represents the median.

A large majority of these respondents (95%) said they would support OP again; the remainder 
said maybe they would. 

Finally, this subgroup was asked what they saw as the top three positive outcomes of OP (see 
Figure 2). The most common response was empowering students as information creators (58%), 
followed by reducing costs to students (39%) and promoting the library as a partner in classroom 
instruction (38%). The least common options were helping the respondent develop as a librarian (6%) 
and helping the respondent integrate into the course (5%). No one said there were no positive outcomes.

Figure 2

Top Benefits of Supporting OP
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Note. What did you see as the most positive outcomes of supporting OP? Respondents could choose up 
to three. 

*Dotted line represents the median. 

Overwhelmingly, open-text responses elaborated on the benefits of OP and expanded on the 
listed benefits. Many noted how OP increases learner engagement and agency and furthers equity work, 
such as by increasing access and reducing textbook costs. “Supporting a co-creative classroom dynamic 
is empowering to students and educators alike,” one participant said. Another wrote that “[o]pen 
pedagogy provides the opportunity to engage students’ agency as knowledge creators and provides an 
alternative to disposable assignments.” Still others spoke of its ability to promote the library or librarian 
to students and their instructors, as well as deepen librarians’ existing collaborations with disciplinary 
faculty or foster new relationships with these key constituents. OP “expands what the library is able to 
do as a support partner,” one respondent wrote. Another said that it offers “an effective way of 
relationship-building with faculty.”

Have Not Supported Open Pedagogy

The subgroup of respondents who did not say they had supported OP (including both those who 
specifically said they had not and those who said they weren’t sure; N=61) answered several separate 
questions. The survey first asked if they were interested in supporting OP. Most of this group (67%) said 
they were, and the rest said maybe. No one said they were not interested. They were invited to expand 
on their responses in an open-text box. These responses reflected the themes identified throughout the 
free-text responses received from survey respondents as a whole. Overall, they demonstrated an interest 
and willingness to learn more about and engage in OP. They even cited some of the potential benefits, 
such as one respondent who wrote, “Open pedagogy offers an amazing opportunity for students, and I’d 
love to further support that.” However, a few of them did express concern about their capacity to provide 
support in this area. Like those respondents who have supported OP work, they listed time and resources 
– particularly training – as barriers they foresaw encountering. This was further supported by the final 
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question in this section, which asked whether they felt ready to support OP. More than half (56%) said 
they did not.

Looking Ahead

The survey closed by attempting to gauge what more is needed to support librarian work in OP. 
This inquiry included asking all respondents (N=145) whether they were aware of resources to support 
their involvement in OP and whether these resources were adequate. 60% said they were aware of such 
resources, compared to 39% who said they were not aware. Of those who said they were aware, 63% 
said they did not think the existing resources were adequate.

They could then list up to three areas they would most like to see such resources focus on (see 
Figure 3). The top three areas included examples of OP assignments (48%), examples of librarian roles 
supporting OP (43%), and OP best practices (37%).

Figure 3

Top Desired Resources to Support OP Work

Note. What would you like to see more of in terms of resources supporting librarian work in OP? 
Respondents could choose up to three. 

*Dotted line represents the median. 

All respondents also answered whether and which type of librarians should be involved in OP 
work. The vast majority (91%) said they thought both instruction and open education librarians should 
be involved. Just 3% said they weren’t sure, 2% said only open education librarians should be, and 1% 
said only instruction librarians. Respondents used open-text responses to reflect on the role of librarians 
in OP. Some comments seemed to suggest that their involvement depended on the culture and needs of 
their institutions. “Haven’t had the opportunity at my current job but have had some secondary 
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experience in a previous role,” wrote one respondent. Another, in discussing their hesitancy to get more 
involved, observed that “[i]t takes considerable skill and work and is not in my job description.” Others 
seemed to see this as a broader issue. One respondent lamented that some libraries and librarians “[cling] 
to outdated models/roles of librarianship” and suggested that this was a hindrance to greater adoption of 
OP in the field. But another wondered if the library was the most appropriate campus partner when it 
comes to OP: “To some degree, this feels like the responsibility of teaching and learning centers, rather 
than libraries.” 

Respondents could select what they thought were the top three barriers to supporting OP (see 
Figure 4). The top two were lack of time and competing priorities (54% each).  These were followed by 
lack of instructor interest (44%) and lack of infrastructure supporting open educational resources (OER) 
creation (40%). The least common barriers listed were lack of personal interest (2%) and lack of 
supervisor or library support (9%).

Figure 4

Top Barriers to Supporting OP Work

Note. What are the main barriers you face in supporting OP? Respondents could choose up to three. 

*Dotted line represents the median. 

Open-text responses further discussed these challenges. The vast majority of these centered on a 
lack of resources: staffing, funding, and time. “We almost can’t do OER authorship projects because we 
have no funding,” lamented one respondent. They also cited a lack of adequate training as a barrier to 
the work. “I understand OP but would still struggle to generate ideas for assignments due to lack of 
pedagogy/instructional design expertise,” wrote one respondent. A few cited a lack of technical expertise 
in the necessary tools and systems, like authoring platforms. This theme tied into another: the scope of a 
librarian’s role in OP.
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One specific issue mentioned by some respondents was faculty attitudes towards OP, which 
sometimes present a hurdle. “[A]s of yet, no one has taken me up on this,” wrote one respondent. Survey 
participants reported encountering faculty with positive, negative, and more mixed views of OP, though 
the majority seemed positive. “Many of my instructors are getting excited about this,” wrote one 
respondent. Another wrote that “there is still no precedent or norm in terms of OP…in the classroom; 
this is sometimes…due to the false assumption that OER resources are less prestigious than traditional 
textbooks or peer-reviewed publications.”

Statistical Analysis

As previously mentioned, the authors opted to run Fisher’s exact test, a nonparametric test for 
categorical data, on two dependent variables to determine whether a possible connection might exist 
between them and various independent variables. 

The first dependent variable was how comfortable respondents were with OP. To assist with the 
analysis, the study combined those who said they were somewhat and very comfortable into one 
category, and those who said they were not or only slightly comfortable into another. Because of a 
smaller data set, the authors opted to focus on only independent variables that had p<0.01. Whether the 
respondent works in open education, how long they had worked in open education, whether their 
institution provided any type of open education support, and whether their library supported their work 
in OP were all found to be significantly related (see Table 1). It should also be noted that because only 
one respondent said their library discouraged their work with OP, the authors opted to combine this 
respondent with those who said their library was neutral, and to then combine those who said it was 
required for their role and that their library supported work in OP.

The second dependent variable the study analyzed was whether respondents had supported OP in 
a credit-bearing class. As stated previously, the study combined those who said they had not and those 
who were not sure into one category. Independent variables found to have a significant correlation to this 
dependent variable (see Table 1) included whether they work in open education, spent time working in 
open education, had institutional support for open education, and received library support for OP.

Table 1

P Values from Fisher’s Exact Test Results

Independent Variable Comfortable with OP Support OP

Type of institution 0.358 0.148

Highest degree offered 0.796 0.226
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Student population 0.032 0.716

Time in librarianship 0.265 0.010

Work in instruction 0.282 0.016

Work in open education < .001 < .001

Time in instruction 0.573 0.036

Time in open education < .001 < .001

Institutional support for open 
education .01 <.001

Library support for OP < .001 < .001

The authors then created bar charts for each of the independent and dependent variables where 
p<0.01 to better understand the relationships (see Figures 5-12 in Appendix A). Factors that were more 
likely to affect how comfortable a respondent was with OP and whether they had supported OP included 
working in OER as a core role, spending more time working in OER, having institutional support for 
OER, and having library support for working in OP.

Discussion
Overall, the results of the survey indicate that the librarians currently engaged in OP have largely 

positive attitudes towards it and intend to continue their work in this emerging area of librarianship, 
although this could reflect a bias toward positive perceptions of OP from survey respondents. The 
majority of these librarians have implemented OP in multiple courses at the institutions they serve, 
supporting it in various ways. Their roles often mirror what instruction-focused librarians typically fill in 
classroom contexts or, in the case of supporting OER creation or managing an OER incentive fund, 
reflect the types of support librarians working in open education have come to be associated with 
providing.
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Moreover, while librarians do often initiate the use of open pedagogical philosophies and 
practices in the classroom, nearly as many non-librarians were the first to have reached out to these 
respondents for support, meaning faculty and others see the library as a leader and source of knowledge 
related to OP. Given these findings, the authors argue that librarians could and ought to take the lead in 
advocating for and engaging in OP at their institutions as their experiences and current roles make them 
suited to the purpose. However, institutional support for open education in general and library support 
specifically for OP do appear connected to librarians’ ability to provide services related to OP. This is 
likely because of OP’s close ties to open education and could mean libraries and universities not already 
invested in the broader umbrella of open education are not as ready to support OP. Additionally, lack of 
time, sufficient staffing, and funding for initiatives were among the major barriers to librarians’ 
involvement in OP noted by respondents. Therefore, institutional support is crucial for librarians to be 
able to prioritize this work and to advocate for OP on their campuses. 

Respondents also indicated that a lack of training and of professional development related 
specifically to OP was a barrier to their involvement. This, along with the finding that librarians who are 
not involved in OP seem willing to give it a try but said they would need more training and support in 
order to feel truly comfortable with it, makes it clear that the librarian community needs more – and 
better – training and resources on OP. Many respondents were not aware of existing resources, which 
means they need to be better and more widely promoted to librarians, particularly to those working 
primarily in instruction. Professional development could focus on the practical: promoting OP to faculty; 
finding and adapting existing assignments; creating open assignments to align with specific course 
learning outcomes or that relate to the Framework; developing in-class activities suitable for one-shot 
instruction sessions; and assessment. This last piece was not an aspect OP respondents reported being 
involved with much, but that may be because there is less training on assessment available.

Furthermore, while the majority of respondents do see a relationship between OP and the 
Framework, a sizeable portion (40%) see it as connecting to only three or fewer frames. A benefit to 
engaging with open education cited by some respondents was improving students’ IL skills, so the 
relationship between OP and the Framework, as well as librarians’ understanding of the connection 
between the two, should be explored further in the future. After all, one way of gaining wider librarian 
support for OP – which, considering OP’s documented benefits, the authors argue should be the 
profession’s aim – could be to make its relationship to IL and the Framework clearer. Bond (2022) 
argues that both open education and IL are reform movements focused on similar core values, like 
learner empowerment and engagement and an emphasis on community. They also cite examples of the 
connection between open education and information literacy in practice. For instance, the co-creation of 
various open educational resources, such as textbooks and question banks, touch on the frames of 
Information Has Value, Scholarship as Conversation, and even Authority Is Constructed and Contextual. 
Perhaps these shared values and examples could be highlighted in professional development resources 
and training and be used to advocate for the librarian’s role in OP.

Overall, those respondents who already work in open education seem to be more familiar with 
and comfortable incorporating OP into their work. The results, however, are likely affected by selection 
bias, so further research is needed to really understand librarians’ feelings regarding OP. Qualitative 
research, in the form of interviews, focus groups, or longer-form surveys, could delve more deeply into 
librarian – particularly instruction librarian – experiences. Although role and focus on open education 
work seems to impact how involved the respondents were in OP in their day-to-day work, neither size 
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nor type of institution seems to play a role in the respondents’ engagement in OP philosophies and 
practices. This suggests that it can be adapted to a number of different contexts and settings and that its 
many cited benefits can potentially be felt by students all over.

Conclusion
This survey sought to gain a better understanding of open education and instruction librarians’ 

familiarity with and views of OP, as well as illuminate the work already being done in this emerging area 
of librarianship and the factors affecting this work. Although the results are limited by self-selection bias 
and limited responses, they suggest that librarian attitudes toward OP are largely positive, with many 
respondents citing numerous benefits, such as greater learner agency and engagement. Currently, the 
librarians most familiar with and involved in OP are in positions focused on open education, but 
librarians who primarily do IL instruction are also curious about it, even if the concept is new to them. 
Librarians support OP in several ways, but overall, they tend to be more involved in things like OER 
creation and assignments and less involved in the assessment of OP. Moreover, the under-resourcing that 
affects other library services (i.e., lack of staff, time, and funding) have an impact on the extent to which 
librarians can engage in this work. Librarians also need more support, particularly professional 
development and training, if they are to become partners in OP. These are all concerns the field can work 
together to address, and more research needs to be conducted on librarians and OP. For instance, future 
studies could collect more representative data and from other geographical areas to help confirm or 
contest this study’s findings. Other studies could also study how instructors and students experience 
librarian support as well as look for empirical evidence to assess the outcome of librarian support – an 
OP role that librarians have yet to embrace.  

Data supporting this study, including the survey instrument, codebook, and code, are available 
publicly through the Dryad data repository at https://doi.org/10.5061/dryad.98sf7m0qq 
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is interest and a need for more resources and professional development on the topic. It also provides interesting points on
the role librarians play in the open education ecosystem.
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